University of Memphis

University of Memphis Digital Commons
Electronic Theses and Dissertations
4-28-2015

Teacher Development for Content-Based Curricula and Material
Design: A Study of Senegalese EFL Instructors' Attitudes towards
ESP
Amina Gaye

Follow this and additional works at: https://digitalcommons.memphis.edu/etd

Recommended Citation
Gaye, Amina, "Teacher Development for Content-Based Curricula and Material Design: A Study of
Senegalese EFL Instructors' Attitudes towards ESP" (2015). Electronic Theses and Dissertations. 1145.
https://digitalcommons.memphis.edu/etd/1145

This Dissertation is brought to you for free and open access by University of Memphis Digital Commons. It has
been accepted for inclusion in Electronic Theses and Dissertations by an authorized administrator of University of
Memphis Digital Commons. For more information, please contact khggerty@memphis.edu.

TEACHER DEVELOPMENT FOR CONTENT-BASED CURRICULA AND
MATERIAL DESIGN: A STUDY OF SENEGALESE EFL INSTRUCTORS‘
ATTITUDES TOWARDS ESP
by
Amina Gaye

A Dissertation
Submitted in Partial Fulfillment of the
Requirements for the Degree of
Doctor of Philosophy

Major: English

The University of Memphis
May 2015

Dedication
This dissertation is dedicated to my late parents, Mamadou Gaye and Seynabou
Faye. I will forever be grateful for the tremendous sacrifices that they made to ensure that
I had an excellent education, and I wish they were here to witness this great
accomplishment. May their souls rest in peace!

ii

Acknowledgements
This dissertation marks the end of a long journey, and there are some people who
supported me along the way whom I would like to thank.
First and foremost, my deepest gratitude goes to the Fulbright program for giving
me the opportunity to pursue a Ph.D. in the United States and for granting me invaluable
financial support throughout that journey.
I am extremely grateful to my committee members for their guidance on this
research topic. Without their advice, suggestions, encouragements, and above all their
availability, this work would never have come to completion. Special thanks go to my
chair, Dr. Charles Hall, for agreeing to supervise this research study. He provided me
with his expert advice and his confidence in my abilities was a great motivation to
complete this dissertation. I am also extremely thankful to Dr. Teresa Dalle who has been
closely working with my advisor and me. I am indebted to her for sincere and valuable
guidance, support, and encouragement. I would additionally like to sincerely thank Dr.
Emily Thrush for her constructive feedback, invaluable advice, and support. I am also
extremely grateful to Dr. Verner Mitchell for providing me with valuable advice when I
was writing my proposal and supporting me along the way.
I take this opportunity to express gratitude to the English Department for not only
offering me a Graduate Teaching Assistantship but also providing me with support,
mentoring, supervision, and professional development through the CAP (Collaborative
Academic Professionalization) program.

iii

I am also grateful to Ms. Rebecca Laumann, International Programs Assistant
Director, and her husband, Dr. Dennis Laumann, for their unconditional support and
encouragement.
I would also like to thank my friends and family for their moral support,
especially my dear sisters, Rokhaya and Aissatou Gaye.
I extend my gratitude to all those professionals, field experts, and EFL instructors
who agreed to be surveyed and made this research work possible.
To all of you, I simply but sincerely say thank you!!!

iv

Abstract
Gaye, Amina. Ph.D. The University of Memphis. May, 2015. Teacher
Development for Content-Based Curricula and Material Design: A Study of Senegalese
EFL Instructors‘ Attitudes towards ESP. Major Professor: Charles Hall.
The role of English as an international language has made its teaching a growing
field, especially in French-speaking Africa where the need for English is significant.
Despite its unofficial status in countries like Senegal, English is used in all fields of
activity and plays an important role in professional areas such as tourism, business, and
science.
Specialization of content in English-teaching curricula is currently increasing, and
authors agree that English is not to be studied simply for its own sake, but rather for its
communicative uses. EFL teachers are expected to help students develop fluency in
English and become familiar with the English specific to their content area, which is the
main reason why the field of ESP (English for Specific Purposes) developed in contrast
with General English.
Specialists have been exploring learners‘ needs in ESP in many parts of the world,
because, as Munby (1978), Hutchinson &Waters (1987), and Dudley-Evans & St. John
(1998) point out, needs analysis is of primary importance in teaching ESP. However, less
research has focused on the training needs of EFL ESP instructors, especially in African
French-speaking countries where the teaching/learning of ESP is not well developed.
In Senegal, the shift towards specialized, technical training has not been
supported by adequate teacher preparation. Senegalese students in content areas notice
when they become job seekers that their level of English is lower than the labor market‘s
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requirements, which explains why they are more and more willing to take private English
classes after they graduate.
Using a qualitative approach, this study addresses that issue. It explores the
instructors‘ familiarity with ESP by looking at what is currently done in content classes in
an attempt to answer the question: What is the attitude of Senegalese EFL instructors
working in content-specific areas towards ESP?
The purpose of this study is to determine whether current English instruction falls
under the guidelines of current practices in ESP, and if not, to come up with
recommendations that can help better train Senegalese EFL instructors working in
content-specific areas in order to produce graduates that meet the labor market‘s
requirements and expectations.
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Chapter 1: Introduction
English: The Language for International Communication
For very practical reasons, students do not generally have the patience or the
motivation to attend English lessons unless the syllabus is based on the daily
communicative operations they need in their studies or in their careers (Peterson &
Zjednoczone, 1986). Research has shown that among the millions of students who have
already completed a ―general‖ course in English, an increasing proportion wishes or
needs to learn that language for particular communicative reasons connected with jobs. In
fact, it happens very often that people who are highly proficient in the English language
encounter difficulties communicating in their jobs. It is in response to such a situation
that the study of English for Specific Purposes (ESP) developed, in contrast with general
English.
Before the 1960s, the teaching of ESP was seen as a separate activity within the
field of English Language Teaching (ELT). Since the 1960s, ESP has become a vital and
innovative discipline within the teaching of English as a Foreign Language (EFL) or
English as a Second Language (ESL) and has played an important and influential role in
ELT.
In multicultural and multilingual places like Africa, foreign languages such as
French, English, or Portuguese constitute a precious cultural heritage from colonization.
Although local languages are being promoted, these originally foreign languages still
serve as official languages. They are used in all political, economic, and social domains
such as administration, education, the media, or business, and serve as languages for
international communication and as a national or intercultural lingua franca. However,
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these days nobody can deny the place of English within the circle of languages being
used for international communication and/or new technology, and such a situation has
made its study a necessity.
The role of English as an international language has indeed made ESP a growing
field in French-speaking Africa with the opening of numerous vocational secondary and
postsecondary schools. English is now taught in every college department with the goal
to produce graduates who meet the requirements of their chosen industry. In Senegal,
where English is taught as a foreign language, the study of English is not optional. Right
at the beginning of secondary school, students have to learn English as part of the
national curriculum. English is used in all fields of activity and plays an important role in
professional areas such as business, tourism, and science and technology. Although the
working language is French, English is nevertheless present in enterprises. Many
American or British companies are indeed setting up in this part of the world, and a
mastery of the English language is now required in most job advertisements.
Professionals who now need English for written as well as oral communication for their
job responsibilities are thus obliged to study that language. As a matter of fact, the need
for ESP teachers is rapidly growing.
Background to the Study
My Master‘s thesis, Desiging English language curricula for the professionals of
business and tourism learning English in Saint-Louis, Senegal (Gaye, 2009) dealt with
the role English plays in professional domains in French-speaking countries, such as
Senegal, at an introductory level. My aim in dealing with such a topic was to design
curricula that could help better train those professionals. After a thorough analysis of the
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data I collected through observation, interviews, and questionnaires, I noticed that despite
its unofficial status in Senegal, English plays a great role in the professional arena,
particularly in Saint-Louis where I conducted the research. In fact, 98% of the tourism
professionals and 86% of the business professionals I surveyed use English in their jobs.
Professionals need English for written as well as oral communication according to their
job responsibilities. However, most of them have difficulties communicating in English. I
therefore concluded that the majority of those professionals need training oriented
towards the acquisition and practice of the English language in a ―specialized‖ context.
Statement of the Problem
After having conducted that research, I became aware of the fact that there was a
deeper problem. Indeed, if students are not taught what they need to be taught, it is
actually because the teachers have not been effectively trained to consider their needs.
That is the reason why I want my Ph.D. dissertation to be a continuation of the research I
previously started. In this study, I will focus on the teachers‘ training needs rather than
the students‘ learning needs, for better teaching and learning of ESP in Senegal.
Although the demand for courses in Language for Specific Purposes (LSP) has
been growing very fast, ESP theory and applications have been lacking in the training of
language teachers. The growth of ESP has not been adequately supported by teacher
preparation (Mahapatra, 2011), and ―all researchers interested in assessing the progress of
ESP as a component of ELT agree that one of the most constraining factors to this
progress is the lack of ‗specialized teacher-training‘‖ (Swales, 1985, p. 214). The same
situation occurs in Senegal where the shift towards specialized, technical training has not
been supported by adequate teacher preparation. Moreover, ESP teacher training is not
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taken very seriously by policy makers and curriculum designers. Although teachers are
increasingly aware that there must be a relationship between training and employment,
they usually do not take into account the current as well as future needs of tertiary
education when designing their syllabi or developing their materials. Despite the fact that
applied linguists have been exploring learners‘ needs in ESP, there has been less research
focusing on the needs of EFL ESP learners in French-speaking countries, particularly in
West Africa, where the teaching and learning of ESP are unfortunately not well
developed. As a matter of fact, there is a sharp discrepancy between the achievements of
the English instructional program and actual societal needs. Students notice when they
become job seekers that their level of English is lower than the labor market‘s
requirements, which explains why people are more and more willing to take private
English classes after they graduate. This dissertation addresses that situation by
examining how to solve such an issue.
The U.S. embassy and the British Council organize occasional workshops in
countries such as Senegal, Burkina Faso, and Ivory Coast to train teachers and bring them
much-needed expertise. However, there remains much to do in terms of ESP teacher
training workshops and contextualized curriculum and material design in ESP. These
days, the current concern is with studying in context, that is, identifying the sociocultural
as well as the academic requirements of a particular situation and helping students to
cope with their specific environment. The pedagogical implications of the findings of
some research conducted in ESP indicate that curriculum development should take into
consideration the incorporation of workplace scenarios as the basis for activities.
Therefore, collecting English language learners‘ needs as well as wants and desires is
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now viewed as increasingly important in designing English language programs. Since
societal needs are not static, English language programs need to include needs analysis as
part of routine program review. This is especially the case when students are in an EFL
situation and do not have the high proficiency levels in English that most students have in
a first or second language situation.
All theorists (Dudley-Evans & St. John, 1998; Hutchinson & Waters, 1987;
Munby, 1978) agree on the fact that needs analysis is of primary importance in the
teaching of ESP. However, in Senegal, specific-content instructors do not conduct any
needs analysis, and there is usually no content-based curriculum designed to effectively
train that category of learners according to their fields. One can therefore easily imagine
the students‘ level of English when they graduate. Moreover, the teaching of English
occurs in large, overcrowded classes that meet only for 2 hours a week; and, as Mbodj
(2011) explained, the Ministry of Education that must help train and guide teachers in
this field lacks the relevant experience, expertise, and also financial means.
In Senegal, doctoral students from the English department as well as high school
English teachers are usually hired as part-time instructors to teach English in the
departments of law, science, medicine, economics, tourism, etc. without any formal
training in ESP to meet their students‘ needs. They usually do not receive any training
prior to teaching those content-specific courses, and there is no formal professional
supervision to help teaching assistants develop and improve their skills. They are just
asked to focus on vocabulary through reading comprehension of texts related to those
content-specific fields. However, ESP is not limited to the teaching of vocabulary
through reading comprehension. It involves other aspects of language proficiency
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including the sociocultural context. Teachers need to be aware that a needs analysis
should be conducted prior to, during, and indeed after any teaching activity in ESP. Such
a view echoes that of Mbodj (2011) who argues that:
A quick solution to hire untrained teachers to fill a hiring gap—and I will
add to cope with a lack of financial means—has created a negative impact
on the quality and efficiency of the teaching/learning process. Teachers
are merely given a course title with neither content nor guidelines to direct
their instruction (p. 2).
Indeed, teachers are usually not asked to submit a syllabus before they start
classes, and there are no ESP syllabi that can serve as models in those departments.
Significance of the Study
Using a qualitative approach, this study addresses the discrepancy that exists
between the achievements of English instructional programs and the labor market‘s
requirements by examining how Senegalese EFL instructors working in content-specific
areas can be trained to meet their learners‘ expectations. Specialization of content in
English teaching curricula is currently increasing, and every author agrees that English is
not to be studied simply for its own sake, but rather for the communicative uses to which
it can be put. English programs must be accountable to their students, meaning that
teaching is based on needs assessments and that materials are developed to practice the
needed language skills (Peterson & Zjednoczone, 1986, Preface). Based on the results of
this research, recommendations for pre-service as well as in-service training for the
development of those instructors will be made—recommendations that can hopefully be
used as a model in French-speaking Africa.
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Research Questions
My main research question can be stated as follows: ―What is the attitude of
Senegalese EFL ESP instructors towards ESP?‖ To put it more explicitly:
•

Do Senegalese EFL teachers working in content-specific areas know how to use
ESP in their teaching?

•

What do such teachers actually know about ESP?

•

Are those EFL teachers trained in ESP?

Purpose of the Study
The purpose of this study is to determine whether current English instruction falls
under the guidelines of current practices in ESP and, if not, to come up with
recommendations that can help better train Senegalese instructors working in contentspecific areas to produce graduates that meet the labor market‘s requirements and
expectations. Therefore, my objectives in dealing with such a research topic are to:
1. Help Senegalese EFL instructors working in content-specific areas become aware
of the differences between EFL and ESP and their implications on ELT.
2. Highlight the need and significance of ESP teacher training in French-speaking
Africa, particularly in Senegal.
3. Identify the training needs of content-specific areas for EFL teachers in Senegal.
4. Evaluate the material currently used in order to help design lesson plans and
adequate materials for specific-purpose learners.
5. Contribute to ELT (English Language Teaching) and ELL (English language
learning) in the field of ESP by making recommendations that can serve as a
guide for training ESP practitioners in Senegal, West Africa.
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Methodology
Using a qualitative approach, this study was built on the works of Bhatia (1999)
and Mahapatra (2011) by looking first at what is currently done in content-specific
classes in Senegal before giving recommendations. Through surveys (questionnaires and
interviews), I explored the instructors‘ familiarity with ESP, especially their course
content and their materials.
EFL teachers in departments other than the English department were given a
questionnaire to get an idea about their training and knowledge of ESP. I also
investigated the materials and teaching methodology they use in class as well as the way
they assess their students. To understand the position of another important stakeholder,
the institution itself, I interviewed the deans of some departments to ask about the results
and level of proficiency in English they expect from the teachers as well as their students
in vocational departments. The dean of ―FASTEF,‖ the department where English
teachers are trained, was also interviewed to see if ESP is taught as a subject to future
EFL/ESP instructors. To get an idea of the present situation of teaching ESP in Senegal, I
gathered official documents and information from the Ministry of Education. Basing my
conclusions on the results found, I made some recommendations for the professional
development of ESP instructors in Senegal.
Overview of the Dissertation
This dissertation is organized into five chapters. Chapter 1 states the background,
significance, research questions, purpose, and methodology of the study. Chapter 2
defines ESP, discusses its historical development, situates current research in ESP within
academic settings, and discusses its implications for ESL ESP teacher training. Chapter 3
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explains the research methods used in this study and presents in detail the measures and
steps I took when collecting data. Chapter 4 analyzes the data obtained from both
professionals and EFL instructors working in content-specific areas and presents the
results. Chapter 5 discusses the findings of this study in an attempt to provide answers to
the research questions formulated. Finally, Chapter 6 summarizes the results and
concludes by giving recommendations and presenting pedagogical implications. The
limitations of this research as well as recommendations for further research will also be
dealt with in that chapter before concluding.
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Chapter 2: Literature Review
General English versus English for Specific Purposes (ESP)
The concept of ESP is so broad that there has been controversy about the
interpretation of its meaning. At the first Japan Conference on English for Specific
Purposes, held at Aizu University in Fukushima in November 1997 (Orr, 1997), many
definitions were given for ESP. Some simply defined it as the study of English for a
specific purpose, the term ―specific‖ in ESP highlighting very well the specificity of the
purpose for learning English, whereas others described it as the teaching of English for
vocational or professional purposes, for example, teaching English to those who want to
use it in specific fields such as business or tourism.
In their attempt to clarify the meaning of ESP, Dudley-Evans and St. John (1998)
gave an extended definition of ESP in terms of absolute and variable characteristics.
According to them, meeting the specific needs of the learners, using the underlying
methodology and activities of the discipline served, and being centered on the language
(grammar, lexis, and register) skills, discourse, and genres appropriate to those activities
are absolute or fundamental characteristics of ESP. As to the variable ones, they refer to
the fact that ESP may be related to or designed for specific disciplines; may use, in
specific teaching situations, a different methodology from that of general English; is
likely to be designed for adult learners, either at a tertiary-level institution or in a
professional work situation (it could, however, be for learners at the secondary school
level); is generally designed for intermediate or advanced students; and assumes some
basic knowledge of the language system, but can be used with beginners. Hutchinson and
Waters (1987) were more precise, describing it as an ―approach to language teaching in
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which all decisions as to content and method are based on the learner‘s reason for
learning‖ (p. 19).
Almost all theorists agree on the fact that needs analysis is of primary importance
in ESP and plays a crucial role. It is considered to be the starting point of any ESP
activity. Munby‘s (1978) language-centered approach defines needs as the ability to
comprehend and/or produce the linguistic features of the target situation. Needs are in
fact understood in terms of learning needs and target situation needs. The learning needs
represent what the learner needs to do in order to learn the language, whereas the target
needs are what the learner needs to do in the target situation. Hutchinson and Waters
(1987) look at those target needs in terms of necessities (what learners have to know to
function effectively in the target situation), deficiencies (the necessities learners lack),
and wants (the learners‘ view of what their needs are). Needs analysis is the process of
establishing the what and the how of a course and is a major feature that distinguishes
ESP from general English. Richards, as cited by Jordan in his book titled English for
Academic Purposes (1997), describes needs analysis as ―the process of determining the
needs for which a learner or group of learners require a language and arranging the needs
according to priorities‖ (p. 1).
In ESP, the aims of the course are determined by the particular needs of the
learner. Such a view echoes that of Dudley-Evans and St. John (1998) who comment:
―the main concerns of ESP have always been, and remain, with needs analysis and
preparing learners to communicate effectively in the tasks prescribed by their study or
work situation‖ (p. i). They defined ESP as an approach to course design that starts with
the question: Why do these learners need to learn English? Needs analysis allows a
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gathering of information about the needs of a specific group of learners and helps the
teacher know what kind of English to teach to whom.
There are as many types of ESP as there are specific learner needs and target
communities (Belcher, 2009). Nevertheless, if we refer to Dudley-Evans and St. John‘s
(1998) tree diagram (Figure 1), ESP is divided into two main branches, namely English
for Academic Purposes and English for Occupational (also vocational or professional)
Purposes.

Figure 1. ESP classification by professional area (Dudley-Evans & St. John, 1998, p. 6).

According to this definition proposed above by Dudley-Evans and St. John
(1998), ESP can also be used with beginners who have no general knowledge of English.
Indeed, although ESP and general English differ on many points, whether the ESP learner
needs to have some basic knowledge in general English has created many debates. Fiorito
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(2005) explains that ESP students are usually adults who already have some acquaintance
with English and are learning the language in order to communicate a set of professional
skills and to perform particular job-related functions. Therefore, ESP is being considered
to be taught in vocational schools or colleges where learners are more aware of their
target needs. However, with changes in educational systems, many vocational high
schools currently aim to prepare their students for the professional world, and might
choose to teach ESP rather than general English at the secondary level. In fact, this
dissertation is concerned with the teaching of EFL ESP in Senegalese colleges as well as
technical and vocational high schools.
The Development of ESP over the Past 40 Years
The history of the study of languages for specific purposes is a very long one, and
the rise of ESP is seen as the result of two separate but related developments: one
economic, the other educational. In fact, many theorists agree that there are three reasons
common to the emergence of ESP: the demands of a ―brave new world,‖ a revolution in
linguistics, and a focus on the learner. According to Hutchinson and Waters (1987), after
the Second World War, English became the language for international communication. It
was the language used in science, technology, and business, and its new status made
people other than language teachers become interested in learning it. Then, with the
revolution in the field of linguistics, linguists also began to focus on the ways in which
language is used in real communication rather than just describing language features.
Finally, with the development of psycholinguistics, linguists became aware that learners
have different skills and learning strategies, and are motivated by different needs and
interests, and decided to place them at the center of any teaching activity.
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Almost all researchers agree that two stages—the period from the 1960s until the
introduction of genre analysis by Swales (1991)—have marked the development of ESP
and led to the rise of many movements. The first stage focused on register, rhetorical,
and discourse analysis, then progressed into skills training and needs analysis. According
to the register analysis theory advocates, language use is predetermined by the situation
speakers are in or by the subject matter they are talking about. In other words, there is a
special language or register that matches different types of subjects or situations.
Therefore, a good way to serve ESP learners‘ needs would be—as Strevens (1977)
suggested—to provide them with the key grammatical features and lexis of their
specialist area by creating corpora of texts taken from specific disciplines and analyzing
them. It is said that such a theory rested on the assumption that a scientific text, for
example, would be made up of certain features unique to itself that could then be
identified and used as the basis for teaching materials. However, researchers rapidly
found out the disadvantages of such an approach. In fact, Coffey (1984) argues that
register analysis not only operated only at the sentence level and says nothing about the
broader features of texts that operate at the intersentential level, but also had results
showing that there was very little actual difference in scientific language as compared to
general English. In short, ―register cannot be used because there is no significant way in
which the language of science differs from any other kind of language‖ (pp. 4–5).
Nevertheless, it is good to specify that although register analysis in its purest sense was
abandoned in ESP after the 1960s, its influence has reached out through the 1980s and to
the present day.
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Discourse or rhetorical analysis developed as a movement in ESP that came to fix
the problems created by register analysis. Unlike register analysis, this approach tried to
look beyond the sentence. Discourse analysis does in fact study language use beyond the
sentence boundary, but also analyzes naturally occurring language use. It has had a
strong influence in ESP research, and out of it has developed the genre analysis approach
by Swales (1991), an approach that has evolved as an important system of analysis in
ESP over the last two decades. Swales‘ enthusiasm for genre analysis is also shared by
Dudley-Evans (1987), who argued that ―we need a system of analysis that shows how
each type of text differs from other types‖ (p. 73).
Hyon (1996) explains that the genre analysis approach launched the second
important stage of the development of ESP, with genre being primarily seen as a tool for
analyzing and teaching the spoken and written language required of nonnative speakers in
academic and professional settings. According to him, genre research in ESP can be
broadly divided into two phases:
firstly, earlier work based on analysing the moves and steps involved in
discourse—‗structural move analysis‘—and, secondly, later work which
has broadened the definition of genre analysis to look at how extralinguistic features and more recently intercultural aspects, have affected
both the form and sequencing of language. (p. 695)
This has led to the rise of needs analysis in ESP with needs being an important
term to look at before starting any ESP activity. ESP is in fact not ―a product but an
approach to language teaching which is directed by specific and apparent reasons for
learning‖ (Hutchinson & Waters, 1987, p. 16). What lies at the heart of successful
language teaching is subject matter matched to the learners‘ experience and interests.
Indeed, as Dudley-Evans and St. John (1998) defined it, ESP is as an approach to course
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design that starts with the question: Why do these learners need to learn English?
According to them, the main concerns of ESP have always been, and remain, with needs
analysis and preparing learners to communicate effectively in the tasks prescribed by
their study or work situation.
According to Howatt and Widdowson (2004), the idea of analysis of students‘
needs is said to have begun with Richterich‘s (1971) pioneering work for the Council of
Europe, through the phrase analysis of needs. However, with the change in views on
language and communicative competence, approaches to needs analysis also changed.
Needs are now understood in terms of both target situation needs and learning needs, and
are referred to in terms of means, deficiencies, and learning strategies.
In the 1980s, the skills approach, another broad movement of ESP that started in
the register analysis period, matured and developed to cover specific skills including
speaking and listening. The aim of that approach was to concentrate on the particular
language skills determined by the results of a needs analysis, instead of trying to deal
with all of them at the same time. This obviously led to the development of the learningcentred approach in ESP thanks to Hutchinson and Waters. ESP is now known as a
learner-centered approach to teaching ESL or EFL, and as the latter stated, ―ESP is not a
matter of teaching ‗specialised varieties‘ of English. According to Hutchinson and Waters
(1987), the fact that language is used for a specific purpose does not imply that it is a
special form of the language, different in kind to other forms; a view that echoes that of
the genre analysis movement‘s advocates.
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Current Research in ESP
Many EFL instructors have the tendency to limit ESP to the teaching of
vocabulary and therefore exclude other aspects of language proficiency including the
sociocultural context. However, current researchers in ESP such as Bhatia (1999)
emphasize the importance of cross-cultural issues and genre analysis in the teaching of
ESP. Genre analysis is the study of how language is used within a particular setting
(Swales, 1990) and is concerned with the form of language use in relation to meaning
(Bhatia, 1993). Bhatia‘s definition of genre is highly inspired by Swales‘ (1990), which is
characterized by the ―communicative purpose (s) it is intended to fulfill‖ (Bhatia, 1993, p.
13). Her combinational perspectives of grammatical, sociocognitive, and cultural
explanation provide ―a fundamental ground for the analysis of the written communicative
events produced in a professional setting‖ (Singh, Shamsudin, & Zaid, 2012). In fact, as I
explained earlier, findings from genre analyses contributed a lot to developments in
curricula for ESP. According to Bhatia, professional genres have often been analyzed in
isolation, leaving the study of professional practice almost completely out, except as
providing context for specific analyses, thus undermining the role of interdiscursivity in
professional genres and practices. In ―Genre Analysis, ESP and Professional Practice‖
she argues for a shift towards an integration of discursive and professional practices by
emphasizing the function of interdiscursivity in critical genre analysis. Indeed, to
understand the discursive practices of the disciplines or the profession is first of all to
acquire knowledge of the code (Bhatia, 1997); this knowledge requires the teacher to
know the repertoire of genres used in a profession and the occasions when they are used.
Bhatia‘s model for genre analysis consists of seven steps needed to conduct a
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―comprehensive investigation of any genre‖ (Bhatia, 1993, p. 22) and has helped many
ESP scholars and researchers such as Hajibah Osman verify the underlying
communicative purpose(s) of the discourse in the analyses and research they conduct.
Osman (2004), in an article titled ―Genre-Based Instruction,‖ explores the use of
genre-based instruction (GBI) in teaching writing for specific purposes (WSP) and
focuses on its pedagogical implication. His goal in dealing with such an issue was not
only to ―illustrate the preparation required for GBI and the implementation of GBI in an
ESP context‖ but also to ―highlight the significance of understanding the discursive
practices and genre knowledge of the profession that ESP students will embark on in
future […].‖ In fact, Osman understands that even students who are linguistically
proficient may still not be able to handle specialist genres and thus need the assistance of
an ESP teacher. He therefore implemented a research project at Universiti Teknologi
Mara in Malaysia. In collaboration with the university‘s ESP teachers, they selected a
genre type according to the students‘ needs that they use as a corpus to teach them
writing using the genre approach. They guided and helped a group of 36 students
pursuing a diploma in communication acquire genre knowledge associated with the
specialist culture and provided them with practice to independently construct the genre.
After a semester building on the models developed by Bhatia (1997) and Cope
and Kalantzis (1993), Osman came up with a new approach to teaching writing for
specific purposes that he called genre-corpus-based instruction. The results of the
experiment showed improvement in the students‘ ESL writing and proved that genre
analysis is not only a powerful pedagogical tool for ESP teachers, but also beneficial for
students. Moreover, a survey at the end of the project revealed that the students
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appreciated the GBI approach in their English class because they had the opportunity to
use the language in real writing situations, which increases motivation in a writing class.
As Osman (2004) explained,
understanding the structural patterns of the target genre by identifying the
structural moves and the strategies the writers use to achieve their
communicative purpose and being able to identify the occurrence of
obligatory and optional moves and the sequence in which these moves
occur provides the opportunity for students to manipulate the moves based
on their understanding of the specialist culture and on their creativity. At
the same time, teachers are able to teach these genres more effectively.
(p. 15)
Therefore, he recommends this approach not only as a basis for teaching ESP but also for
the teachers‘ professional development.
Another subject that has created lot of controversy among scholars in current
research is the debate about the role of content and lack of expertise in ESP classrooms.
Content indeed plays an important role in the teaching of ESP. In ESP, learners should be
able to apply what they learn in English classes to their field of study or job. In fact,
whether the general English teacher or a specialist in the field should teach ESP courses
is a matter of controversy among theorists. Many studies have in fact been conducted to
find out who among those two is better qualified for the job. ESP is defined as a
combination of subject matter and English language teaching, and many theorists assume
that the ESL teacher, although having a good command of the language, does not possess
enough knowledge of the subject matter and lacks the necessary expertise needed in the
ESP classroom.
However, for theorists such as Zoumana Kone (2007), expert knowledge in the
field is easy to overcome because, as he puts it, it is possible to design ESP teacher
training courses that are both content oriented and intended for learning methodology.
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Although he agrees that ESP teachers without any scientific and technical knowledge
encounter difficulties in the classroom, because they face specialist students who know
the area of learning, Kone believes that ESP teachers are neither specialist teachers nor
content teachers.
Many theorists have in fact suggested that ESP practitioners may not need as
much specialist (or target situation) knowledge as has been assumed. According to
Ferguson (1997), what ESP practitioners actually need is knowledge about an area, that
is, its values and preferred genres, rather than in-depth knowledge of the area. DudleyEvans and St. John (1998) similarly remark, ―Business people do not expect a Business
English teacher to know how to run a business; they expect knowledge of how language
is used in business‖ (p. 188).
Such views echo that of Ataollah Maleki (2008) who conducted research in Iran.
For Maleki, what need to be addressed are the intended learning outcomes. Indeed, the
goal of ESP is not primarily the teaching of a subject in EFL, but to teach English with
specific content that is normally mixed with general topics. And to reach that goal, the
way should be paved for EFL teachers to undertake the task, because they are the ones
who are solely qualified for the job. Maleki goes further in his paper titled ―ESP
Teaching: A Matter of Controversy‖ to confirm in a case study that ―many of students‘
problems in understanding what they read are not caused by the specialist vocabulary of
their subject of study; rather, their main problem in reading is with general English
words‖ (p. 8). Therefore, he sees no reason for sending specialists in the field to ESP
classes.
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Every author does in fact agree that English is not to be studied simply for its own
sake, but rather for the communicative uses to which it can be put. As Fiorito (2005)
stated, the ESP focal point is that English is not taught as a subject separated from the
students‘ real world (or wishes); instead, it is integrated into a subject matter area
important to the learners. Therefore, ESP teachers should combine different skills—those
of the ESL teacher and those of the subject expert. As Hutchinson and Waters (1987)
argue, ESP teachers should have the same qualities of general English teachers. They
should have English language knowledge and thorough command of the course design,
but also expert knowledge of the related field.
Although general English teachers can always exploit the experience they have in
teaching ESL and adapt those skills to the teaching of ESP, they need to be aware of the
differences between the two and attend as many professional development training
sessions as possible to better deal with the challenge of teaching ESP. ESP is in fact
different for every group of learners, and teaching it is therefore very demanding, time
consuming, and challenging for whoever chooses to do it.
Such views echo that of Robinson (1991), who suggests that the most important
quality of an ESP teacher is flexibility. As long as ESP teachers are willing to change
from being ESL/EFL teachers to being ESP teachers, they will satisfy their students‘
needs far better than specialists who are not trained in language teaching or language
learning. Assuming that they are flexible, how then should general English teachers be
trained to become effective ESP teachers?
Lack of training is another way in which ESP is different from general English.
ESP teachers are assigned many roles that they need to be aware of. If Swales (1985)
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refers to the ESP teacher as an ESP practitioner, it is because of those roles that he has
identified, namely being a teacher, collaborator, course designer and materials provider,
researcher, and evaluator. To help them better understand those roles, it is obvious that
ESP teachers need a pre-service and/or in-service training to specialize from general to
particular areas of ELT such as ESP. Training will always help them assess their
strengths and limitations as well as update their knowledge.
Implications of Current Research in ESP for ESL/ESP Teacher Training
As one can notice, the need for ESP teachers is rapidly growing, and many studies
have been conducted to discover good ways to meet learners‘ expectations in ESP.
However, although the demand for courses in LSP has been growing very fast, ESP
theory and applications have been lacking in the training of language teachers. Policy
makers as well as curriculum designers have not taken ESP teacher education very
seriously. The growth of ESP has indeed not been adequately supported by teacher
preparation (Mahapatra, 2011) and ―all researches interested in assessing the progress of
ESP as a component of ELT agree that one of the most constraining factors to this
progress is the lack of specialized teacher-training‖ (Swales, 1985, p. 214). As I
explained earlier, ESP is taught in most educational contexts by teachers who started their
career as general English teachers. However, few university programs aim to specifically
train those ESL teachers for ESP situations. Teaching ESP requires a special set of
competencies, over and above that of the teachers of general English. Over the past 40
years, some studies have attempted to identify those competencies in order to help the
latter be able to function more efficiently in their ESP teaching assignments.
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The first article dealing with the problems encountered by English teachers in
engineering schools was published in 1943. However, it was only in the mid-1970s that
the first formal ESP training program was established in Chile by J. R. Ewer. As
Mahapatra (2011) explained, Ewer‘s program at the University of Chile consisted of four
areas. The first is concerned with ―filling in the students‘ conceptual vacuum‖ by making
teachers think and understand the basic concepts about scientific texts. In the second
stage, an introduction to the special language features of EST based on an examination
and analysis of actual scientific texts and selected material from EST textbooks and
locally produced materials is given to the trainees. The next stage concerns methodology
of teaching EST in which microteaching and practice teaching form parts, and the last
part of the program is devoted to a brief consideration of how to organize and administer
an EST program. Considering the fact that Ewer, the founder of the first formal teacher
training program for ESP EST (English for Science and Technology) teachers started his
program in Chile in the mid-1970s, many researchers agree that ―the spread of teacher
training in ESP can be regarded as an unbelievably slow process‖ (Mahapatra, 2011, p.
2).
A review of the literature related to ESL/ESP teacher training shows that ESP
practitioners are confronted with similar issues worldwide. In a paper titled ―Teacher
Training in ESP: A Historical Review,‖ Mahapatra (2011) looks closely at the major
ESP/EST training programs across the world and offers a very clear picture of the whole
scenario. The article is divided into three sections: the first part concentrates on the
beginning of training programs with J. R. Ewer, the second section covers the postMunby period, and the final section focuses on research on ESP teacher training
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undertaken during the period from the arrival of post-method era to as late as 2009.
Although he did not cover all the existing teacher training programs in ESP/EST,
Mahapatra tried to focus on the important developments in the field and concluded that
research on training for ESP teachers has not been extensive. He found out that such
training is highly context-specific and time-bound, and thus recommends it should be
designed on the basis of the needs of the teachers under focus.
―A Record of the Training Needs of ESP Practitioners in Vocational Education‖
by Chostelidou, Griva, and Taskiridou (2009) is a study that identifies and records the
training needs of ESP teachers operating in the context of state vocational institutes in
Greece. The findings of the study provide a wealth of data and highlight the immediate
need for the development and organization of training courses for ESP practitioners. The
results of the study reveal ―a need among ESP teachers to receive training for a utilitarian
purpose, i.e. their professional development‖ (Dornyei as cited in Chostelidou et al.,
2009). ESP teachers regard in fact training ―not as an end in itself but as a means to some
other end‖ (Hutchinson & Waters, 1987, p. 48). In addition, there is a high degree of
consensus in the teachers‘ perception that training is needed in the cluster of items related
to teaching methodology, which, however, does not have exclusively theoretical
character (Nunan, 1989).
Moreover, teachers stressed the importance of exchanging ideas and experiences
with subject teachers; stating their wish for ―reflection and professional dialogue, which
is absent from the majority of teachers during their careers‖ (Moon as cited in
Chostelidou et al., 2009). The establishment of team teaching would also help the ESP
teacher in finding out more about the learners‘ target domain, cope with issues of subject
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specificity emerging, and help the learners more effectively in dealing with subject
specific knowledge in the target language.
In a paper titled ―Change from a General English Teacher to an ESP Practitioner:
Issues and Challenges in Pakistan,‖ Abdulaziz, Shah, Mahmood, and Fazal e Haq (2012)
tried to investigate and identify issues faced by ESP practitioners as well the challenges
they think might emerge in the future in order to come up with practical solutions to those
issues and challenges. The research paper aims to serve as a guide for the new ESP
practitioners and a needs analysis for ESP teacher training institutes. It highlights the
need and significance of ESP teacher training and ESP teaching in developing countries,
particularly in Pakistan.
As explained earlier, Swales (1985) refers to ESP teachers as ESP practitioners
and assigns them many roles such as being a teacher, a collaborator, a course designer
and materials provider, a researcher, and an evaluator. Nevertheless, for ESP teachers to
be aware of those roles, they need to be trained accordingly. Lawton (1990) cited in
Chostelidou et al. (2009) explains that:
Training constitutes for ESP teachers a process of challenge for the
development of their professional knowledge, skills, competence and
interests, a process of reinforcement, which contributes to the
familiarization with new ESP methods, to renew the teaching techniques
and to the change of attitude and the role of ESP teacher. (p. 140)
Unfortunately, almost all researchers agree that not enough has been done in conducting
studies that can help ESP practitioners better understand their role. In fact, although ESP
practitioners have a lot of information they can use, they need to be accompanied in their
transition from ESL to ESP teachers in order to teach them how that information can be
beneficial to their teaching assignments.
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To help them better understand those roles, it is obvious that ESP teachers need a
pre-service and/or in-service training to specialize from general to particular areas of ELT
such as ESP. Training will always help them assess their strengths and limitations as well
as update their knowledge. Teaching ESP indeed requires a special set of competencies,
over and above that of the teachers of general English. Therefore, ESP practitioners need
to be accompanied in their transition from EFL to ESP teachers.
In ―ESP in the 21st Century: ESP Theory and Application Today‖ (JACET, 2011),
the anonymous authors give some suggestions on how to prepare ESP professionals to
optimize English language teaching in the environment in which they work. Taking into
account the different roles of the ESP practitioner, the authors explained that an important
aspect in the repertoire of ESP practitioners is first of all the ability to offer well-planned
classroom activities. Second, they should be able to develop specific teaching materials
from an ESP viewpoint by using the latest tools of genre and move analyses to match
specific ESP classes. Since ESP teaching materials are often prepared in collaboration
with disciplinary professionals, the authors give some suggestions as to how such a joint
enterprise could be conducted. Lastly, ESP practitioners need to know that evaluation is
also part of their roles.
However, ESP testing is challenging because of the close relationship between the
language and the content knowledge, which makes collaboration essential between the
language expert and the disciplinary expert. Therefore, the authors suggested the
adoption and application of internationally accepted assessment methods for the further
development and improvement of ESP teaching and learning programs. According to
them, self-assessment combined with objective evaluation should lead to the
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development of effective ways to assess achievement in ESP because ―rather than
focusing on tests to measure specific skills, the ESP field needs ways to assess course
design, to measure the ability of ESP teachers to evaluate student portfolios, and to
conduct formative evaluation of the learners‖ (JACET, 2011, p. 237).
It has also been noticed that the main difficulty ESP teachers experience is getting
to grips with subject-related texts and tasks. As a matter of fact, they need to understand
that they can work closely with field specialists. As seen through the development of
ESP, the aim of ESP is not to teach special terminology or jargon in a specific field of
study (Maleki, 2008) but rather to look beyond the sentence and deal with genre analysis
when designing courses and teaching materials. Since they are not specialists in the field,
but rather in teaching English, EFL teachers should first of all be provided with the
necessary knowledge and tools to deal with students‘ special fields of study. Very often,
ESP learners have knowledge in the subject matter but need a good command of the
language in job situation. To help ESP teachers keep the subject matter at manageable
levels, Diane Belcher in her book titled English for Specific Purposes in Theory and
Practice (2009) suggests that they also be trained to use a sustained content-based
approach to instruction (SCBI) by using materials taken from actual subject-area
textbooks and actual texts that students are coping with.
To perform that challenging task, Savas (2009) identifies a couple of ways to
equip ESP teachers with necessary tools: pre-service/in-service training and collaborative
work or team teaching. Building on Chen‘s (2000) work, Savas (2009) recommends that
current and prospective ESP teachers attend professional development workshops to
acquire a second field of expertise, such as medicine, engineering, or law. Also, since
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ESP teachers can definitely be competent if they participate in content-teaching classes,
they should ask for assistance from content teachers. It is in fact possible, through
collaboration and cooperation, for both language and content teachers to develop the
confidence and the competence to effectively integrate language and content instruction
in ESP teaching, which entails the following: (1) analysis of texts, materials, and
curriculum; (2) classroom observation, reflection, and feedback; (3) collaborative action
research and reflection; (4) development of integrated or complementary lessons,
materials, or curricula; and (5) collaborative or team teaching (Crandall, as cited in Savas,
2009).
Since needs analysis is the starting point of any ESP activity, ESP practitioners
should first be taught how to conduct a needs analysis effectively. Needs analysis is in
fact the key concept of ESP (Dudley-Evans & St. John, 1998). It is a complex process,
and special emphasis needs to be put on providing adequate training to clarify its
underlying principles and methodological implications. The needs analysis process is
expected to provide a strong justification for all the decisions made on the part of ESP
teachers when designing their syllabus. ESP practitioners need to be aware that needs
analysis should not be unilateral and should include as many informants as possible in
their research. Moreover, observations of the language use in context as well as an
analysis are needed to get an accurate picture of the students‘ actual needs. Based on the
results of the needs analysis, ESP practitioners can design effective lesson plans and
teaching materials that can help them achieve their learning outcomes. It is therefore very
important for the ESP practitioner to start the course-developing process with an analysis
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of the needs of the target group of learners. Training needs should be identified before
trying to implement any training solutions.
Knowledge of discourse and genre analysis is also crucial for the ESP teacher. To
help ESP teachers keep the subject matter at manageable levels, Belcher (2009) suggests
that they also be trained to use SCBI by using materials taken from actual subject-area
textbooks. She goes further by suggesting that the same content-area specialist informants
that were consulted for needs analysis function as continuing sources of support, lending
sample documents and recommending authentic communicative tasks.
Unless the instructor is dealing with first-year students, learners in ESP classes
are generally aware of the purposes for which they will need to use English. They often
have knowledge in the subject matter but need a good command of the language for their
jobs. They are therefore ―the most readily available sources of specialist knowledge in
any ESP classroom‖ (Belcher, 2009, p. 13), and the ESP practitioner should be aware of
that.
To sum up, the field of ESP has been growing very fast over the past 40 years,
and a lot of research has been conducted about its development. From register analysis to
genre analysis passing by needs analysis and the learner-centered approach, researchers
have come up with many theories that inform about the field and that ESP practitioners
can take advantage of to present students with a mix to fit their particular situation.
However, almost all researchers agree that less has been done in conducting studies that
can help ESP practitioners better understand their role. In fact, although ESP practitioners
have a lot of information they can use, they need to be accompanied in their transition
from ESL to ESP teachers in order to teach them how that information can be beneficial
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to their teaching assignments. As I explained above, few universities‘ language programs
and curricula take ESP education into consideration, and separate departments for ESP
teacher training are not yet being created, particularly in developing countries. Therefore,
as the studies I explored recommend, organizing workshops (i.e., pre-service and inservice training) and team collaboration are the only solutions for ESL/EFL teachers to
prepare to teach ESP.
In addition to promoting mutual understanding, effective English teaching must
be promoted to boost economic development. English is a necessity for accessing
information and participating competitively in the global marketplace. Effective,
specialized English training will pave the way for French-speaking Africa to advance its
economic development goals in the global market.
Research Conducted in the Field of ESP in French-Speaking Africa
The problem of recruitment of general English teachers in technical and
vocational schools is a recurrent issue in Africa, particularly in French-speaking Africa.
In Cote d‘Ivoire, the Ministry of Technical and Vocational Education is aware of that
situation and a few years ago recommended the training of all pre-service ESP teachers.
Zoumana Kone, who was at that time director of the Technical and Vocational Teacher
Training Institution, explains, in a paper titled ―Pre-Service ESP Teacher Training in an
African French-Speaking Country: The Case of Cote d‘Ivoire‖ (2007), how he
implemented a pre-service ESP teacher-training course in Cote d‘Ivoire by providing
training in both technical and vocational content-based instruction and ESP/ELT
pedagogy. Building from both his own experience and the literature, he came up with a
course based on learning concepts, vocabulary and jargon from the various domains such

30

as Business and Commerce, Secretarial English, Scientific English, Technical English
(English for Science and Technology, Electricity and Electronics, Mechanics, Civil
Engineering, Computing, etc).‖ Kone particularly focused on curriculum design, teaching
methodology, and their implementation.
The main purpose of that national project was the professional development of
ESP teachers, and it was funded by the British government. Thanks to that project, the
Centre for Resources in English for Specific Purposes (CERESP), now named Centre
d’Anglais de Spécialité, was established in Cote d‘Ivoire in 1988. The project carried
about 2,000 items in course books, audio and video tapes, and reference books with the
help of official development assistance and the British Council. It helped train 22
teachers abroad in ESP in Great Britain (In-Service Teacher Training, INSETT), 6
teachers got their Master‘s Degree in Applied Linguistics, and two others got their Ph.D.
in Applied Linguistics. Locally its staff taught ESP in other fields of the Institute and
looked after the professional development of ESP teachers by organizing class visits,
seminars, and workshops as well as advising teachers visiting the CERESP. According to
Kone (2007), the pre-service training of ESP teachers has indicated the following:
1. It is possible to design a pre-service ESP teacher training course including both
content-based and methodology learning.
2. Basic knowledge in business, science, and technology is necessary in rendering an
ESP teacher operational in nearly all technical and vocational fields.
3. Teachers trained in this way, that is, using the genre approach, build on the basic
knowledge they have acquired.
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―La didactique de la langue étrangère appliquée: approche globale‖ by Maweja
Mbaya (1998) provides some information about what Senegalese EFL instructors
working in content-specific areas should be able to do as ESP practitioners. He conducted
a case study of the Department of Foreign Languages at Gaston Berger University, a
department that mainly offers LSP courses (English, Spanish, German, and Arabic) for
business and tourism. According to the author, students of that department should be
able, when they graduate, to do specific tasks in the professional domain while using the
appropriate language. Such a view echoes that of Jones and Alexander, quoted by Mbaya,
who assert: ―using English in business always involves using both Business skills and
language skills […]. It involves both knowing how to use English and knowing how to do
business‖ (Mbaya, 1998, p. 86). Mbaya‘s article aims to provide a discussion of the main
tasks that are involved in the design of that course, especially as to the definition of the
course content, the elaboration of the teaching methodology principles, and the
determination of the means for assessing the students‘ knowledge and performance. He
proposes collaboration between the teacher and the learner in order for the teacher to
know and master the professional‘s needs and be able to choose adequate materials.
Abdoulaye Dione, a former professor of English at the University of Dakar, is
conducting research on the teaching of ESP in Senegal. Dione‘s (n.d.) doctoral thesis,
which has not been defended yet, focuses on the teaching of English in Cheikh Anta Diop
University (UCAD), Senegal‘s first and largest university. Dione intends to determine the
students‘ needs, evaluate the material used in class, and evaluate the teaching as well as
the assessment methods. His goal in doing such research is to come up with an ESP

32

curriculum that can serve as a model for EFL instructors teaching in content-specific
areas.
Ndeye Bineta Mbodj (2011), an EFL instructor working in content-specific areas
in Senegal, explains that EFL instructors in Senegal need additional training as well as
appropriate training materials for effective ESP teaching/learning. After she took a class
on ESP offered online by the University of Maryland and the University of Oregon in the
summer of 2011, Mbodj wanted to raise her colleagues‘ awareness about the importance
of ESP knowledge when teaching in content-specific areas. In collaboration with those
universities, she came up with a project titled ―Setting and Achieving Goals in ESP:
Workshops for Senegalese In-Service Junior and High School EFL Teacher Trainers‖
funded by the U.S. embassy. Mbodj led a 4-day workshop to train 52 in-service teacher
trainers in ESP, who are supposed to, in turn, train the junior and high school EFL
teachers (general as well as content-specific area instructors) in all 14 regions of Senegal.
Her purpose in dealing with such a project was to equip EFL instructors with sufficient
knowledge of ESP to successfully address learners‘ needs and goals. However, such a
project has not been evaluated yet, and it would be interesting to see how those teachers‘
attitudes have changed after they attended the workshop.
In August 2009, Amina Gaye defended a Master‘s thesis titled Designing English
Language Curricula for the Professionals of Business and Tourism Learning English in
Senegal at Gaston Berger University. Gaye‘s main objective in this study was to find the
needs in English of the professionals working in the domains of tourism and business in
Senegal, and according to the results found, design curricula and propose materials and
teaching methodologies to better train those professionals. She investigated the
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professional community of Saint-Louis and tried to locate opportunities for English
practice. After a thorough analysis of the data collected through observation and surveys,
she discovered that despite its status as a foreign language in Senegal, English plays a
great role in the professional arena, particularly in Saint-Louis where the research was
conducted. Professionals need English for written as well as oral communication
according to their job responsibilities. However, most of them find difficulties
communicating effectively in English at their jobs. In an attempt to help better train those
professionals, Gaye (2009) came up with a curriculum of 18 units designed for both
categories, that is, the tourism professionals and the business professionals. That course
program, which intends to help those professionals develop the skills necessary to
understand and communicate in real jobs, can further be implemented and evaluated to
assess its effectiveness.
What relates all these works to my dissertation is that this present study is a
synthesis, a continuation, and an expansion of all these previous works, especially
regarding the importance of ESP knowledge in teaching content-specific areas. However,
although these studies are somehow related to my research, the goals differ in many
ways. First of all, this dissertation focuses on the EFL instructors‘ training needs rather
than the learners‘ needs. In addition, I am recommending an approach different from just
organizing workshops. In fact, although organizing workshops provides a good way to
ensure in-service training, such workshops are unfortunately not enough for EFL
instructors to master the tools necessary to understand the field of ESP. A combination of
all those attempts, that is, pre-service and in-service training, is more likely to give better
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results. In fact, pre-service training in ESP should be given much more importance for
better results in content-specific areas.
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Chapter 3: Methodology
This chapter will discuss the approach used in this study to provide answers to the
research questions posed earlier. It is divided into five sections: research questions, data
collection methods, research participants and sampling, the data collection process, and
tools of investigation.
Research Questions
This study investigates whether current English instruction in content-specific
classes in Senegal falls under the guidelines of current practices in ESP. If not,
recommendations that can help better prepare EFL instructors in their transition from
EFL to ESP practitioners will be made in order to produce graduates that meet the labor
market‘s requirements and expectations. The main research question underpinning this
study is: What is the attitude of Senegalese EFL ESP instructors towards ESP? To put it
more explicitly:
•

Do EFL teachers working in specific content areas know how to use ESP in their
teaching?

•

What do such teachers actually know about ESP?

•

Are those EFL teachers trained in ESP?

Data Collection Methods
All theorists agree that the best methods for applied linguistics researchers are the
ones that address the purpose of the study and answer the research questions. Several
possible research designs are available to applied linguistics researchers, the most
common methods being quantitative and qualitative. Quantitative research refers to the
systematic empirical investigation of social phenomena via statistical, mathematical, or

36

numerical data, or computational techniques (Given, 2008). It is widely used in social
studies and relates to empirical methods, which contrast with qualitative research
methods. As to qualitative research, it:
is intended to penetrate to the deeper significance that the subject of the
research ascribes to the topic being researched. It involves an interpretive,
naturalistic approach to its subject matter and gives priority to what data
contribute to important research questions or existing information. (Noyes,
Popay, Pearson, Hannes, & Booth, 2008, p. 20.2)
Qualitative researchers study things in their natural settings, attempting to make sense of,
or to interpret, phenomena in terms of the meanings people bring to them (Denzin, 1994).
Instead of hypotheses, qualitative researchers usually pose directive questions about an
issue that tend to be general and open-ended.
This present study has all those characteristics of a qualitative approach to
research design. It is concerned with exploring abstract concepts such as attitude and
knowledge and will be using surveys, namely questionnaires and interviews, to collect
the data needed. Therefore, a qualitative approach will be used to address the research
questions posed above and interpret the data collected.
However, a qualitative research approach has its limitations. Almost all theorists
agree on the fact that the most frequent criticism leveled against qualitative research is
that the results obtained are not generalizable to other contexts. According to Davis
(1992), as quoted by Lazaraton (1995) in her article titled ―Qualitative Research in
Applied Linguistics: A Progress Report,‖ qualitative researchers strive for transferability
of findings, and ―the degree to which working hypotheses can transfer to other times and
contexts is an empirical matter, depending on the degree of similarity between the two
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contexts‖ (p. 606), thus the need for sufficiently thick descriptions of the study context
(p. 465).
To overcome such possible limitations, the questionnaires were very carefully
constructed and worded. I tried to ask the questions as clearly and directly as I could,
addressing only one point at a time. Interviews were also not restricted to specific
questions and were guided and redirected in real time. Flexibility being another
distinctive quality of qualitative research that allows comparison of the participants‘
answers, I could check the consistency and thus the reliability of the information
collected from both the questionnaires and the interviews, and easily notice when the
subjects were not very honest in their answers.
Research Participants and Sampling
The research participants in this study were not randomly selected. My research
population consists of professionals working in the fields of business (bank agents) and
tourism (tourist guides, hotel and travel agency employees), English instructors working
in specific-content areas, and some individuals I thought might provide me with valuable
information about the teaching of ESP in Senegal, namely the deans of some contentspecific departments, the dean of the department where EFL instructors are trained, and
directors of vocational high schools or institutions such as the British Senegalese Institute
(BSI).
I limited that research to a sample of 50 persons in each category, for a total of
100 people who answered the questions. What is important to point out here is that the
research was conducted in only one region of Senegal out of 14, namely Saint-Louis.
However, although the research was conducted only in Saint-Louis, the professionals
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who completed the questionnaire graduated from different universities and technical
schools all over the country. Therefore, the results of the questionnaire are representative
of the whole country.
The EFL instructors had to be working not only in specific-content areas, but also
in public institutions. Before starting my fieldwork, I planned a sample of 100 EFL
instructor participants. However, the realities in the field made me limit the number.
Indeed, there were only 2 to 6 English instructors at the most working in content-specific
areas in technical high schools, and at universities, it is usually the same professors who
teach in the English Department that also teach English in the other content-specific
departments of the university. In addition to that, as I explained earlier, some people are
reluctant to fill in questionnaires, mostly when they deal with their way of teaching.
Despite the fact that I took that factor into account when designing my questionnaire and
asked the questions in a way such that they would only have to check the appropriate
answer, the number of completed questionnaires returned to me was always smaller than
the number distributed. I also had to return to those institutions several times to collect
the questionnaires; some would even give me an appointment and not show up.
Nevertheless, I tried to encourage some EFL instructors to complete the
questionnaire and send it to me via email. Technical high school directors as well as the
heads of the different departments I visited were very cooperative and gave me a list of
all the EFL instructors working in their institutions‘ content-specific areas along with
their contact information. However, many of them would not reply to my emails for
many possible reasons: lack of Internet access, lack of familiarity with the new
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technologies, or simply reluctance. Eventually, out of the 200 questionnaires distributed
at different institutions, 92 were returned.
Some key informants were also interviewed. The first person I interviewed was
Pierre Claver Faye, the current director of the British Senegalese Institute. P. C. Faye is
one of the pioneers in the teaching of ESP in Senegal. He was trained at Ecole Normale
Superieure (now FASTEF) as an EFL instructor, and has taught in Senegalese technical
and vocational high schools. After several years teaching English in content-specific
areas, he went to England where he was trained in ESP by the famous theorists
Hutchinson and Waters, pioneers in the field. Faye believes that he became more aware
of the importance of ESP knowledge in teaching English in content-specific areas such as
business, economics, and management after that training. He became a college professor
in the English Department of the University of Dakar when he returned home and was
later appointed director of the British Senegalese Institute.
I was recommended to P. C. Faye by the person in charge of English programs
and the national curriculum at the Ministry of Education. We met in his office for more
than 2 hours for an interview during which he gave me valuable information. He gave me
the historical overview of the teaching of ESP in Senegal and told me about the
constraints EFL instructors working in content-specific areas are facing. According to
him, the major constraints are the lack of training and the lack of collaboration between
EFL instructors and content experts (Faye, personal communication, June 3, 2014).
I also interviewed two EFL instructors working in content-specific areas, one of
them being Ndeye Bineta Mbodj, who recently organized a workshop sponsored by the
U.S. embassy to train her colleagues in ESP. As I mentioned earlier, after she took a class
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on ESP offered online by the University of Maryland and the University of Oregon in
summer 2011, Mbodj wanted to raise her colleagues‘ awareness about the importance of
ESP knowledge when teaching in content-specific areas. In collaboration with those
universities, she came up with a project titled ―Setting and Achieving Goals in ESP:
Workshops for Senegalese In-Service Junior and High School EFL Teacher Trainers‖
funded by the U.S. embassy. I traveled to Thies (one region in Senegal) to meet Mbodj in
the technical high school where she works, and our interview lasted approximately an
hour and a half during which she explained a lot about pre-service and in-service training
of Senegalese EFL instructors as well as their hindrances from teaching more ESP.
Directors of technical and vocational high schools, the dean of the University of
Dakar Department of English, and that of FASTEF (the department where EFL
instructors are trained) were also interviewed to know more about their expectations from
both their teachers and the future EFL instructors they are training. Overall, each
interview lasted at least between 30 and 60 minutes.
Data Collection Process
As explained earlier, this study is a continuation of previous field research (Gaye,
2009), and the results of the questionnaires distributed to the business and tourism
professionals are almost 5 years old. The situation has not changed since then though, and
as a matter of fact, those results are still valid and will be used in this research. I will use
them not only to prove that English plays an important role in the Senegalese professional
arena but also to back up my hypothesis that if graduates do not meet job market
requirements, it is mainly because they do not receive the adequate training they need.
However, although this study partially uses the previous results found in a study I
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conducted in 2009, it mainly focuses on the Senegalese EFL ESP instructors‘ attitudes
towards ESP and their training needs. Indeed, this present study focuses on the teachers‘
training needs rather than the learners‘ needs.
To gather information for this dissertation, I conducted two different field studies
in Senegal, West Africa. Earlier research conducted in 2009 included visiting some
offices (i.e., travel agencies, banks, and hotels). In 2014, I visited all six public
universities of Senegal, namely the University of Dakar (UCAD), that of Saint-Louis
(Gaston Berger University), the University of Thies, Bambey University, and Ziguinchor
University, as well as the public technical and vocational high schools of Senegal,
namely the ones in Dakar (2), Saint-Louis (1), Thies (1), Diourbel (1), Ziguinchor (1),
and Kaolack (1), which makes a total of 6 universities and 7 technical high schools where
this research has been conducted.
Before I started my fieldwork, I conducted a pilot study that actually helped me in
many ways tailor the direction I wanted to give to this dissertation. I first wanted to limit
my research to tertiary-level education. However, after I visited almost all public colleges
and started to distribute questionnaires to the English instructors working in departments
other than the English one, I became aware of the limited number of EFL university
instructors working in content-specific areas and decided to include those working in
technical and vocational high schools to get a representative population because as I
explained earlier, ESP can be used with beginners and is also taught in vocational and
technical high schools.
Furthermore, that pilot study somehow also explains my choice to conduct the
research in Senegalese public institutions instead of private ones. Indeed, many of the
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private vocational schools I visited have adequate materials and good human resources to
efficiently teach foreign languages. ―Private‖ actually implies that students at those
institutions pay a lot of money and should in fact get what they are paying for, which is
adequate training that meets their needs. Therefore, I did not include those private
institutions in this research.
I visited both categories of my target population at their work places to have an
idea of what their needs in English could be in their jobs (professionals), and what is
currently done in content-specific classes (EFL instructors). I gave them questionnaires
and had one-on-one semistructured interviews with some key informants, that is,
vocational schools‘ directors and/or heads of department.
Tools of Investigation
Among the various tools of investigation that exist in social studies, I have chosen
surveys, including interviews and questionnaires. Surveys are said to be one of the most
important and most widely used scientific tools of measurement in social research. The
standard survey format usually allows individuals a level of anonymity in which they can
express personal ideas. Indeed, Kendall (2008) as cited by Harris and Brown (2010)
explained, ―while questionnaires can provide evidence of patterns among large
populations, qualitative interview data often gather more in-depth insights on participant
attitudes, thoughts, and actions‖ (p. 1). As a matter of fact, questionnaires and interviews
are often used together in studies investigating educational assessment. Both
questionnaires and interviews will be used to collect the data needed for this research
study.
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The questionnaire. Both open and closed questions were asked of the
professionals to learn about their use of the English language in their jobs and their real
needs in English. That questionnaire can be divided into three main parts: identity of the
professional, identification of the professional‘s needs, and the professional‘s wants or
desires. EFL instructors were also given questionnaires to investigate their knowledge of
ESP as well as their attitude towards its teaching. The questionnaire was divided into 8
sections that give information about their demographics, their educational background,
their teaching experience, their knowledge of ESP, the system of the institution where
they work, their relationships with colleagues from other disciplines, their teaching
methods, and their perceptions of their constraints.
However, despite the fact that they are easy to analyze, questionnaires can often
have more problems than benefits. For example, unlike in an interview, the researcher has
no means to check if the respondent really understood the question asked; and as Kaplan
and Saccuzzo (2009) stated in their book titled Psychological Testing: Principles,
Applications, and Issues, because the questions are so specific to what the researchers are
asking, the information gained might be minimal. Moreover, questionnaires often give
too few options to answer or ask respondents to choose only one response. However, all
researchers agree that the main problem associated with questionnaires remains the return
rate. Questionnaires produce, in fact, very low return rates, whether they are mailed or
online questionnaires.
To overcome this issue, I distributed more questionnaires than I actually would
need, keeping in mind the return rate. Out of the 200 questionnaires distributed, only 92
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were returned, a number close to my target of 100. Ninety-two is actually a good number
since 50 is usually the minimum needed for a research study to be considered valid.
The interview. I chose semi-structured interviews for this research to learn more
about the teaching of ESP in Senegal. Unlike structured interviews that mainly focus on
closed questions and unstructured interviews that are open, semistructured interviews
allow new ideas to be brought up during the interview as a result of what the interviewee
says. The interviewer prepares a guide that is an informal grouping of topics and
questions that help researchers to focus on the topics at hand without constraining them to
a particular format. I identified and prepared beforehand a series of relevant general
questions related to the teaching of ESP in Senegal to provide a framework for the
interview, and I conducted one-on-one interviews with some key informants such as the
heads of the different universities‘ departments of English, the technical high schools‘
directors, the director of the British Senegalese Institute, and two EFL instructors
working in content-specific areas (commerce, business, tourism, and engineering). My
goal in conducting such interviews was to gain useful information from those experts
through questioning and discussion. All the questions were related to the teaching of
English in content-specific areas, how EFL instructors are trained, the level they expect
their students to meet when they graduate, and the constraints from teaching more ESP in
Senegalese public institutions.
Like all the other tools of investigation used in this research, semi-structured
interviews also have limits. They can, in fact, be very time consuming and risk the
interviewee moving away from the topic of discussion. However, reliability is one of the
main limitations of interviews. The main issue with this type of interview is bias.
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Consistency and objectivity are hard to achieve because of the impact the interviewer and
the context can have. Moreover, as Wimmer and Dominick (1997) argued, the
nonstandardization of the questions in this method means that it is difficult to generalize
on a larger scale (pp. 100, 158). One or two cases cannot indeed be representative of all
cases, and the findings are not transferable to other contexts.
However, to reduce those limitations, I interviewed several people working in the
same domain to get different opinions and thus compare the answers and check the
consistency. Considering the consistency of the answers I got from the questionnaires
will also somewhat help check the reliability of the information gathered from the
interviews. I could indeed feel and see that EFL instructors were sometimes not very
honest in their answers, and keeping in mind the limitations of qualitative research helped
me notice it very easily when reporting and analyzing the findings.
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Chapter 4: Reporting the Findings
The results of my Master‘s thesis (Gaye, 2009) show the important role English
plays in the Senegalese professional area. That study was conducted in one region of
Senegal, namely Saint-Louis. Business professionals as well as tourism professionals
working in that city were given a questionnaire and asked to answer some questions
related to their use of English in job situations. Although the fieldwork did not cover the
whole country, the 100 professionals that took part in that research graduated from
different universities and vocational high schools around the country. Therefore, the
results of this study can be applied to the whole country of Senegal. Another survey was
also conducted in colleges and technical/vocational high schools to learn about the EFL
instructors working in content-specific area training in ESP.
The results of both surveys, the one conducted in 2009 and the one for EFL
instructors working in content-specific areas, are stated in the form of tables, each
followed by a diagram and a short comment. The information collected from the different
interviews I conducted will be stated in the form of tables as well.
Data from 2009 (Gaye, 2009)
Determining the tourism professionals’ needs in English. From Table 1 and
Figure 2, it is noticeable that 92% of the tourism professionals use English in their jobs.
Only 8% do not use it, which shows the important role English plays in the field of
tourism.
Table 2 and Figure 3 show that 48% of the tourism professionals use spoken
English, while 44% use both oral and written English to send or respond to mails, make
and confirm reservations, etc. None of the tourism professionals use written English only,
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and the remaining 8% who do not use English in their jobs gave no answer. These results
show that tourism professionals mainly use English for oral purposes.

Table 1
Use of English
Answer
Yes
No
Total

Number Percentage
46
92%
4
8%
50
100%

Figure 2. Use of English.

Table 2
Type of English Used in Job Situation
Answer
Spoken only
Written only
Both written and spoken
None of them
Total

Number
24
0
22
4
50

Percentage
48%
0%
44%
8%
100%
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Figure 3. Type of English used in job situations.
One can notice in Table 3 and Figure 4 that 54% of the professionals encountered
use English for oral purposes only—that is, to welcome, inform, guide, explain the menu
to, or sell air tickets to English-speaking clients. Of the others, 36%, in addition to using
English for oral purposes, need it to send or respond to correspondence via phone or
e-mail. Only 2% of the tourism professionals use English to chat with their colleagues or
translate. The remaining 8% did not answer that question since they do not use English in
job situations.

Table 3
Target Situations
Answer
To communicate with clients
To send or respond to correspondences
To communicate with colleagues
No response
Total

Number Percentage
27
54%
18
36%
1
2%
4
8%
50
100%

Figure 4. Target situations.
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From Table 4 and Figure 5, it is inferred that 98% of the tourism professionals
who completed the questionnaire receive clients speaking no other language than English,
which is not surprising in the field of tourism. Only 2% of those professionals did not
answer that question.

Table 4
Reception of Clients Speaking No Other Language Than English
Answer
Number Percentage
Yes
49
98%
No
0
0%
No response
1
2%
Total
50
100%

Figure 5. Reception of clients speaking no other language than English.

Table 5 and Figure 6 show that 38% of the tourism professionals who took part in
the survey are at ease with the English language. However, more than half (60%) face
problems communicating in English with tourists.
Sixty percent of the tourism professionals face difficulties communicating in their
jobs. Those difficulties are mostly comprehension issues (see Table 6 and Figure 7). The
English language indeed has many dialects and is spoken with different accents
depending on the geographical area its speakers come from. According to these results,
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some tourism professionals mostly have difficulties understanding some accents such as
the American one. Indeed, the accent taught in Senegalese schools is R.P. English, which
can easily explain the fact that they are more at ease with the British accent.

Table 5
Problems Communicating
Answer
Yes
No
No response
Total

Number Percentage
30
60%
19
38%
1
2%
50
100%

Figure 6. Problems communicating.

Table 6
Problems of Communication
Answer
Expression
Comprehension
Both
Neither
No response
Total

Number
10
15
5
19
1
50

Percentage
20%
30%
10%
38%
2%
100%
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Figure 7. Problems of communication.

Table 7 and Figure 8 show that 94% of the tourism professionals want to improve
their English, including those who can already communicate in job situation. Only 2
persons among the 50 declared they had mastered English enough and consequently did
not need to improve their skills.

Table 7
Desire to Improve One’s English
Answer
Number Percentage
Yes
47
94%
No
2
4%
No response
1
2%
Total
50
100%

Figure 8. Desire to improve one‘s English.
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One can see in Table 8 and Figure 9 that oral skills are mostly needed by tourism
professionals (72%). However, professionals pointed out that teachers should put more
stress on vocabulary and listening comprehension related to the field of tourism rather
than grammar.

Table 8
Aspects of English Proficiency to Improve
Answer
Number Percentage
Oral only
36
72%
Written only
1
2%
Both oral and written
10
20%
None of them
2
4%
No response
1
2%
Total
50
100%

Figure 9. Aspects of English proficiency to improve.

Almost all the tourism professionals are exposed to the use of English. In fact,
Table 9 and Figure 10 show that although their needs might differ, all tourist guides,
tourist agents, receptionists, headwaiters, and hotel managers (100%) use English in their
jobs. The same observation can be made for the majority of hotelkeepers (80%),
bartenders, and cashiers (66.67%). The total of 92% coincides with the percentage of the
tourism professionals using English in their jobs.
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Table 9
Use of English in Correlation with Job Responsibilities
Job Responsibilities
Tourist Agents
Tourist Guides
Hotel Managers
Head Waiters
Receptionists
Hotelkeepers
Barmen
Cashiers
Total

Number of People Number of People
Interviewed
Using English
4
4
10
10
7
7
2
2
13
13
5
4
6
4
3
2
50
46

Percentage
100%
100%
100%
100%
100%
80%
66.67%
66.67%
92%

Figure 10. Use of English in correlation with job responsibilities.
Determining the business professionals’ needs in English. The results in Table
10 and Figure 11 show that almost all the business professionals need or use English in
their jobs (86%). Only 7 out of 50 do not use English, and this is due to their job
responsibilities.
Table 11 and Figure 12 show that the majority of the business professionals
(62%) use oral English. In the same way, others (22%) also use, in addition to oral
54

English, the written form to help some clients fill in customer cards, etc. Two percent
(2%) of those professionals use written English only, and 14% do not use English in their
jobs at all.

Table 10
Use of English
Answer Number Percentage
Yes
43
86%
No
7
14%
Total
50
100%

Figure 11. Use of English.

Table 11
Type of English Used
Answer
Number Percentage
Spoken only
31
62%
Written only
1
2%
Both spoken and written
11
22%
None of them
7
14%
Total
50
100%
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Figure 12. Type of English used.

Table 12 and Figure 13 show that the majority (76%) express themselves in
English when they receive certain clients speaking English only, mostly tourists. In
addition, 10% also speak English with colleagues to chat, mostly in banks. The remaining
14% did not respond because they do not use English in their job.

Table 12
Target Situations
Answer
Number Percentage
To communicate with clients
38
76%
To communicate with clients and colleagues
5
10%
No response
7
14%
Total
50
100%

Figure 13. Target situations.
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The results from Table 13 and Figure 14 show that 74% of the business
professionals face problems communicating in English in the target situation.

Table 13
Problems Communicating
Answer
Number Percentage
Yes
37
74%
No
6
12%
No answer
7
14%
Total
50
100%

Figure 14. Problems communicating.

Among the 74% of bank or post-office workers who face difficulties
communicating in their jobs, 28% have problems orally expressing themselves (see Table
14 and Figure 15). That situation is due to a lack of adequate vocabulary. Indeed, they do
not find the appropriate terms needed to effectively express themselves.
Others face difficulties of getting their interlocutors in conversation, mostly when
they are native speakers and particularly Americans (30%). Americans indeed have a
particular accent and speak a dialect that is totally different from the one taught in
Senegalese public schools.
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Table 14
Problems of Communication
Answer
Number Percentage
Expression
14
28%
Comprehension
15
30%
Both
8
16%
No problem
6
12%
No response
7
14%
Total
50
100%

Figure 15. Problems of communication.

Sixteen percent have difficulties in both expression and comprehension, and only
12% assert that they can speak English fluently with clients.
Apart from two persons who asserted they were very skillful in English, all the
professionals who were asked stated that they wanted to improve their English (see Table
15 and Figure 16).

Table 15
Desire to Improve One’s English
Answer
Number Percentage
Yes
44
88%
No
2
4%
No response
4
8%
Total
50
100%
58

Figure 16. Desire to improve one‘s English.

As noticed with the tourism professionals, business professionals mostly need two
oral skills (64%): some want to improve their pronunciation, whereas others want to
enrich their vocabulary (see Table 16 and Figure 17).

Table 16
Aspects of English Proficiency to Improve
Answer
Oral only
Written only
Both oral and written
None of them
No response
Total

Number Percentage
32
64%
0
0%
12
24%
2
4%
4
8%
50
100%

Figure 17. Aspects of English proficiency to improve.
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According to the results in Table 17 and Figure 18, English is a must in bank
agencies. Local banks indeed work in collaboration with certain enterprises and other
foreign or parent banks located in English-speaking countries. Therefore, mastering the
language for international communication can facilitate negotiations. The same situation
appears in post offices where the employees who answered the questions (mostly young
people) explained that they need English for partnerships with certain foreign enterprises
or institutions. According to them, a salary bonus is even awarded to agents who master
English. Another reason professionals pointed out as why they need to master the English
language is that the majority of books or articles that deal with banking and finance are
written in English, and students or young graduates and professionals need English to
access that knowledge.

Table 17
Use of English in Correlation with the Profession
Profession

Number of People Exposure to the
Interviewed
Use of English
Insurance company‘s ag.
3
2
Credit mutuel agents
9
5
Bank employees
26
26
Post office agents
12
10
Total
50
43

Figure 18. Use of English in correlation with the profession.
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Percentage
66%
55%
100%
75%
86%

However, English is not often used in credit mutuel agencies, and the reason
given is that they mostly work with illiterate people. They even use Wolof, a national
language, in their jobs more than French or any other languages.
To sum up, 92% of the professionals in the field of tourism who answered our
questions need and use English in their jobs. Since they are in constant contact with
tourists, the type of English they mostly need is spoken English, but this does not mean
that they do not use written English. Some of them, depending on their job
responsibilities, use both oral and written English. However, although some of them
claimed to speak English fluently, more than half (60%) reported facing difficulties
expressing themselves correctly or understanding certain native speaker interlocutors, and
98% want to improve their oral skills in English.
In the field of business, 86% of the professionals working in banks, credit mutuel
agencies, insurance companies, and post offices need and use English in their jobs. They
receive English-speaking customers and need English for both written and oral
communication. Only a few of them do not face difficulties in their use of the English
language (12%), the majority having problems with expression (28%) or comprehension
(30%). Therefore, 88% of those professionals want to improve their English, and 2% of
those who answered that they did not use English in their jobs nevertheless want to
improve their oral as well as written skills.
2014 Data
Determining the EFL ESP instructors’ training needs. Table 18 and Figure 19
show that the majority of the Senegalese EFL instructors working in content-specific
areas (64%) are between 25 and 40 years old.
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Table 18
Age Group
Answer Number Percentage
20–30
21
23%
31–40
38
41%
41–50
16
17.5%
51–60
17
18.5%
Total
92
100%

Figure 19. Age group.

One can see from Table 19 and Figure 20 that women are underrepresented in the
EFL teaching profession. Only 16% of the EFL instructors working in content-specific
areas surveyed are female.

Table 19
Gender
Answer Number Percentage
Male
77
84%
Female
15
16%
Total
92
100%
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Figure 20. Gender.

Table 20 and Figure 21 show that 58% of EFL instructors working in contentspecific areas are in technical and vocational high schools. That situation can be
explained by the fact that in colleges, it is usually instructors from the English department
that teach English in other content-specific departments.

Table 20
Institution
Answer
Institution of higher education
Technical/vocational high school
Total

Number Percentage
39
42%
53
58%
92
100%

Figure 21. Institution.

63

Table 21 and Figure 22 show that the majority of the instructors who completed
the questionnaire hold a Master‘s degree (62%). Twenty-one percent (21%) have a
doctorate degree, and the remaining 17% hold a graduate certificate or magister.

Table 21
Highest Degree Completed
Answer
Number Percentage
Bachelor‘s
0
0%
Graduate Certificate or Magister
16
17%
Master‘s
57
62%
Ph.D. or Doctorate
19
21%
Total
92
100%

Figure 22. Highest degree completed.

As seen in Table 22 and Figure 23, 68% of the instructors surveyed attended a
teacher training school. However, 29 out of the 92 did not attend any teacher training
school.
As seen in Table 23 and Figure 24, the majority of the instructors surveyed (76%)
have completed a CAEM teaching certificate from the Senegalese teacher training school,
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FASTEF. CAEM is a degree that allows them to teach in secondary school. Only 24%
completed a CAES, a certificate that allows them to teach in high school and requires 2
years of training.

Table 22
Teacher Training School Attendance
Answer Number Percentage
Yes
63
68%
No
29
32%
Total
92
100%

Figure 23. Teacher training school attendance.

Table 23
Degree Completed in Teacher Training School
Answer Number Percentage
CAES
15
24%
CAEM
48
76%
CACEM
0
0%
Total
63
100%
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Figure 24. Degree completed in teacher training school.

As seen in Table 24 and Figure 25, out of the 92 EFL instructors surveyed, 38
have between 6 and 10 years of teaching experience, 19 have between 11 and 20 years,
and 21 have more than 20 years. Only 14 have fewer than 5 years of teaching experience.

Table 24
Teaching Experience
Answer
(in years)
1–2
3–5
6–10
11–20
20+

Teaching Experience
Number Percentage
3
3%
11
12%
38
41%
19
21%
21
23%

Total
92
92
92
92
92

Figure 25. Teaching experience.
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As seen in Table 25 and Figure 26, the majority of the EFL instructors
encountered have between 6 and 20 years of teaching experience in content-specific
areas. Eighteen have between 6 and 10 years of teaching experience in content-specific
areas (29%), 14 have between 11 and 20 years, and 19 have more than 20 years.

Table 25
Years Teaching in Content-Specific Areas
Answer
(in years)
1–2
3–5
6–10
11–20
20+

Years in EFL Teaching
Number Percentage
2
2%
3
3%
11
12%
5
5%
2
2%

Total
Number
92
92
92
92
92

Years in Content-Specific Areas
Number
Percentage
1
1%
8
9%
18
29%
14
16%
19
21%

Figure 26. Years teaching in content-specific areas.

As seen in Table 26 and Figure 27, business is the field of study where English is
mostly taught, followed by tourism, engineering, law, and health. At universities, English
is mostly needed in departments related to business (97%) and tourism (79%). In
technical high schools, English is needed in the fields of business or commerce (79%)
and engineering (51%). Table 27 and Figure 28 present the levels taught.
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Table 26
Content-Specific Areas Taught
Teachers
High
school
University

Eng.
27
11

Answers
Tour. Bus. Health
0
42
0
31

38

09

Total
Law
0

53

E.
51%

17

39

28%

Figure 27. Content-specific areas taught.

Table 27
Level Taught
Answer
10th, 11th, 12th grade
Undergraduate students
Graduate students
Total

Number Percentage
53
58%
27
29%
12
13%
92
100%

Figure 28. Level taught.
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Percentage
T.
B.
H.
0% 79%
0%
79%

97%

23%

L.
0%
43%

As Table 28 and Figure 29 show, 81% of the learners those instructors teach do
not have any professional experience yet. Only 4% of those learners have some
experience (internships, professionals who returned to college to seek a graduate degree,
etc.).

Table 28
Learners’ Professional Experience
Answer
Number Percentage
No
74
81%
Little
14
15%
Some
4
4%
Considerable
0
0%
Total
92
100%

Figure 29. Learners‘ professional experience.

As one can see in Table 29 and Figure 30, 40% of the instructors teach an average
class size of 51 to 75 students and 27% an average size of 76 to 100. Only 10%, who
usually teach in health or engineering fields, teach average class sizes of 25 or fewer.
From Table 30 and Figure 31, one can see that 95% of the EFL instructors have
no content knowledge of the discipline in which they teach English. Worse, 64% even
have no interest in the discipline. Only 3% took a class in ESP, and 2% hold a degree or
certificate in ESP.
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Table 29
Average Class Size Taught
Answer
Fewer than 25
26–50
51–75
76–100
Over 100
Total

Number Percentage
9
10%
8
9%
37
40%
25
27%
13
14%
92
100%

Figure 30. Average class size taught.

Table 30
Education in the Discipline to Which ESP Taught Is Related
Answer
Number Percentage
Degree program
2
2%
Non–degree program or course
3
3%
Just an interest
28
31%
None of the above
59
64%
Total
92
100%

Figure 31. Education taught in the ESP discipline.
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As seen in Table 31 and Figure 32, 51% of the professionals surveyed have no
professional experience with the type of ESP taught. However, 29% did some academic
research related to the field of study in which they teach English, and 20% have done
some translation services related to the type of ESP taught.

Table 31
Professional Experience with the Type of ESP Taught
Answer
Translation
Academic research
Other (specify)
None of the above
Total

Number Percentage
18
20%
27
29%
0
0%
47
51%
92
100%

Figure 32. Professional experience with the type of ESP taught.

As presented in Table 32 and Figure 33, 55% of the instructors surveyed are
―somewhat‖ familiar with the ESP field. Twenty percent do not know anything about the
field, and 25% claim to be extremely familiar with ESP.
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Table 32
Are You Familiar with the English for Specific Purposes (ESP) Field?
Answer
Number Percentage
Not at all
18
20%
Somewhat
51
55%
Extremely
23
25%
Total
92
100%

Figure 33. Familiarity with the ESP field.

From Table 33 and Figure 34, it is obvious that 93% of the instructors surveyed
have never taken any classes in ESP. Only 7% declared they had taken a class in ESP.

Table 33
If So, Have You Taken Any Classes in ESP?
Answer Number Percentage
Yes
5
7%
No
69
93%
Total
74
100%

Figure 34. Classes taken in ESP.
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The results in Table 34 and Figure 35 show that 55% of the instructors surveyed
have once attended a workshop in ESP.

Table 34
If So, Have You Attended Any Workshops in ESP?
Answer Number Percentage
Yes
41
55%
No
33
45%
Total
74
100%

Figure 35. Workshops in ESP.

As shown in Table 35 and Figure 36, 83% of the instructors explained that they
are not required to turn in a syllabus before starting to teach a class.

Table 35
Are You Required to Turn in a Syllabus Before Starting to Teach Any Classes?
Answer Number Percentage
Yes
16
17%
No
76
83%
Total
92
100%
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Figure 36. Syllabus requirement.

As shown in Table 36 and Figure 37, 77% of the instructors asserted that their
institution did not design any general curriculum that they must follow.

Table 36
Has Your Institution Designed a General Curriculum that You Must Follow?
Answer Number Percentage
Yes
21
23%
No
71
77%
Total
92
100%

Figure 37. General curriculum designed in the institution.

As seen in Table 37 and Figure 38, only 20% of the instructors stated that they
have access to a curriculum designed for a type of ESP in their institution.
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Table 37
Is There a Curriculum Designed for Any Type of ESP?
Answer Number Percentage
Yes
18
20%
No
74
80%
Total
92
100%

Figure 38. Curriculum designed for any type of ESP.

The main field of study in which some institutions have designed an ESP
curriculum is engineering (see Table 38 and Figure 39). Indeed, 14% of the instructors
surveyed explained that their institution has designed an ESP curriculum in engineering,
whereas only 3% had designed an ESP curriculum in business and 2% in health and
biology. There are no ESP curricula designed in the fields of tourism, law, or finance.

Table 38
If So, in Which Areas (e.g., Tourism, Business, Finance, Law)
Answer
Tourism
Business
Engineering
Law
Finance
Health/biology
Other (specify)
Total

Number Total Percentage
0
92
0%
3
92
3%
13
92
14%
0
92
0%
0
92
0%
2
92
2%
0
92
0%
18
92
20%
75

Figure 39. Areas in which an ESP curriculum is designed.

As presented in Table 39 and Figure 40, 60% of the instructors surveyed stated
that they work in teams at their institutions. However, 40% responded that they do not
work in teams at all.
As shown in Table 40 and Figure 41, 82% of the instructors said that they hold
team meetings with other English teachers working at their institution.

Table 39
Do Teachers in Your Institution Work in Teams?
Answer Number Percentage
Yes
55
60%
No
37
40%
Total
92
100%

Figure 40. Team work in institutions.
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Table 40
Do You Have Team Meetings with Other English Teachers from Time to Time?
Answer Number Percentage
Yes
75
82%
No
17
18%
Total
92
100%

Figure 41. Team meetings from time to time.

As presented in Table 41 and Figure 42, the majority of the EFL instructors who
stated that they hold meetings with other English instructors at their institution responded
that they only meet once every semester (37%). Eighteen (18) out of the 92 say they meet
every month (20%), and 11 only once a year (12%). However, 18% stated that English
instructors at their institution never meet, and 8% said that they meet only as needed.

Table 41
If So, How Often Do You Usually Meet?
Answer
Number Percentage
Weekly
5
5%
Monthly
18
20%
Every semester
34
37%
Yearly
11
12%
As needed
7
8%
Never
17
18%
Total
92
100%
77

Figure 42. Meeting frequency.

The results presented in Table 42 and Figure 43 show that most of the English
instructors in schools (59%) do have the opportunity to collaborate across disciplines,
that is, with content experts.

Table 42
Do Teachers in Your School Have the Opportunity to Collaborate across Disciplines?
Answer Number Percentage
Yes
54
59%
No
38
41%
Total
92
100%

Figure 43. Opportunity to collaborate across disciplines.
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However, Table 43 and Figure 44 show that although EFL instructors have the
opportunity to collaborate across disciplines, they do not seize it. Indeed, 90% of the EFL
instructors surveyed confessed that they do not collaborate with content experts.

Table 43
Do They Do So?
Answer Number Percentage
Yes
9
10%
No
83
90%
Total
92
100%

Figure 44. Cross-disciplinary collaboration.

Out of the 92 EFL instructors teaching in content-specific areas, 59 (64%) do not
conduct a needs analysis before designing their syllabus (see Table 44 and Figure 45).

Table 44
Do You Usually Conduct a Needs Analysis Before Designing Your Syllabus or Teaching
Any Classes?
Answer Number Percentage
Yes
33
36%
No
59
64%
Total
92
100%
79

Figure 45. Needs analysis.
There are different kinds of learners‘ needs that can be considered when designing
an ESP syllabus (see Table 45 and Figure 46). All the EFL instructors surveyed (100%)
said they take into account the learners‘ current linguistic needs, that is, their
deficiencies; 97% also consider their academic needs, 79% consider their needs as
perceived by educational authorities, and 64% consider their current professional needs.
These results also show that few instructors take into account the future professional
needs as perceived by students and/or employers (27%).
As seen in Table 46 and Figure 47, almost all the instructors surveyed design their
own content-specific courses (84%).

Table 45
What Kind of Learners’ Needs Do You Usually Consider?
Answer
Number Total Percentage
Current linguistic needs (their lacks)
33
100%
33
Current needs related to work (professional)
21
64%
33
Current needs related to study (academic)
32
97%
33
Current needs unrelated to work or study (their
4
12%
33
wants)
Current needs as perceived by educational
26
79%
33
authorities
Future professional needs as perceived by students
9
27%
33
Future professional needs in terms of uses by the
17
52%
33
target group
Future professional needs as perceived by employers
9
27%
33
80

Figure 46. Learners‘ needs considered.

Table 46
Do You Design Your Own Content-Specific Courses?
Answer Number Percentage
Yes
77
84%
No
15
16%
Total
92
100%

Figure 47. Design of their own content-specific courses.

One can understand from the results in Table 47 and Figure 48 that for the
instructors surveyed, the final assessment plays an important role in designing the
syllabus. Indeed, 100% take into account the type of final assessment they will give the
students when designing their syllabus. In addition, 97% consider the learning outcomes,
92% the duration and frequency of class meetings, and 68% the size of the class.
However, only 82% consider the learners‘ needs.
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Table 47
If So, Which of These Parameters Do You Take into Account While Designing Them?
Answer
Number Total Percentage
Learners‘ needs
63
82%
77
Learning outcomes
75
97%
77
Type of final assessment
77
100%
77
Size of the class
52
68%
77
Duration and frequency of class meetings
71
92%
77

Figure 48. Parameters considered.

Among the 16% that said they do not design their content-specific syllabus, 9%
use the syllabus designed by all the instructors of the type of ESP they teach at their
institution and 3% the one designed by their institution or from the Ministry of Education
(see Table 48 and Figure 49). It is important to point out here that the syllabus from the
Ministry of Education is more of a guideline on what to teach than a standard syllabus.
The 84% who design their own content-specific syllabi did not answer that question.

Table 48
If You Don’t Yourself, Who Designs Them?
Answer
Number Percentage
The Ministry of Education
3
3%
The institution
3
3%
All the teachers of this type of ESP at your institution
8
9%
Someone else (specify)
1
1%
No answer
77
84%
Total
92
100%
82

Figure 49. Other syllabus designers.

None of the instructors who answered that they design their own syllabus (84%)
write their own content-specific course materials (see Table 49 and Figure 50). The
remaining 16% did not answer that question.

Table 49
Do You Design Your Own Content-Specific Course Materials by Writing Them?
Answer
Number Percentage
Yes
0
0%
No
77
84%
No answer
15
16%
Total
92
100%

Figure 50. Do you design your own content-specific course materials by writing them?
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As presented in Table 50 and Figure 51, none of the instructors surveyed write
their own content-specific materials. However, 84% select them from multiple sources.

Table 50
Do You Design Them by Selecting Them from Multiple Sources?
Answer
Number Percentage
Yes
77
84%
No
0
0%
No answer
15
16%
Total
92
100%

Figure 51. Do you design them by selecting them from multiple sources?

The results presented in Table 51 and Figure 52 show that only 3% of the
instructors who design their materials use authentic documents as a primary source, and
8% use them as an additional source. Their primary source is mostly Internet (49%), and
they use books as additional materials (39%). Only 1 of the 77 instructors uses the media
as a primary source when designing their materials (TV shows, etc.), and 12 say they use
the media as an additional material.
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Table 51
If So, What Are Your Main Sources by Order of Preference?
Order of
Preference
Primary
material
Additional
material

Answers

Number

Books

Internet

28

45

1

Authentic
documents
3

30

28

12

7

Media

Percentage
Books

Int.

Media

A.D.

77

36%

49%

1%

3%

77

39%

30%

13%

8%

Figure 52. Main sources by order of preference.

Table 52 and Figure 53 show that the instructors surveyed put more stress on the
teaching of relevant vocabulary and grammar. Indeed, 96% answered that their main
objective in their content-specific course is the teaching of relevant vocabulary and
collocations, and 90% the teaching of grammar and syntax. The teaching of genres is
almost considered unimportant, rated a 2 by 73% of the instructors. Contextualizing
lessons by relating them to the targeted field of study or job and practicing authentic,
meaningful communication are not considered very important. Only 21% rated the
former very important, and 15% the latter.
As seen in Table 53 and Figure 54, the majority of the instructors surveyed use
books more than they use any other materials in their content-specific classes. Seventy85

five percent (75%) have rarely used videos in class, and 25% use them only from time to
time. Ninety percent (90%) never use the Internet in class, which is probably due to a
lack of Internet access. However, 58% use CDs-audio often.

Table 52
Specific Objectives in Your Content-Specific Course
Specific Objectives

Teaching of grammar and
syntax
Teaching of relevant
vocabulary and collocations
Teaching of genres
Contextualizing lessons by
relating them to the targeted
field of study or job
Practicing authentic,
meaningful communication

Scale
Total
Percentage
1 = unimportant
5 = very important
1 2
3
4 5
0 0
4 4 69
0% 0% 5% 5%
77

90%

0

96%

0

0

3 74

77

0% 0%

0 56
0 0

13 0 0
49 12 16

77
77

0% 73% 17% 0% 0%
0% 0% 64% 15% 21%

0 17

27 22 11

77

0% 22% 35% 28% 15%

Figure 53. Objectives in specific-content courses.
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0%

4%

Table 53
How Frequently Do You Use the Following Materials in Class?

Materials
Books
Videos
CDs-audio
Internet

Never Rarely

0
0
0
83

0
69
0
9

Frequency
From Often Very
Time
Often
to Time
0
66
26
23
0
0
0
53
39
0
0
0

Total
92
92
92
92

Percentage
0% 0%
0% 75%
0% 0%
90% 10%

0% 72% 28%
25% 0% 0%
0% 58% 42%
0% 0% 0%

Figure 54. Frequency.

As seen in Table 54 and Figure 55, all the instructors surveyed design their own
classroom activities (100%).

Table 54
Do You Design Your Classroom Activities?
Answer Number Percentage
Yes
92
100%
No
0
0%
Total
92
100%
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Figure 55. Do you design your classroom activities?

From the results presented in Table 55 and Figure 56, one can see that group work
and oral communication are not encouraged in content-specific classes. Indeed, 25% of
the instructors have never used role playing in their class, and 58% rarely use it. Fiftynine percent (59%) ask students to do oral presentations once a month, and 32% rarely
ask their students to do so. Thirty-five percent (35%) rarely have class discussions, and
46% try to have them once a month. However, 61% conduct creative writing workshops
once a month, and 5% once a week.

Table 55
How Often Do You Engage Your Students in the Following Learning Methods?
Learning Methods
Pair/group work
Class discussions
Creative writing
Oral presentations
Role playing

Never
0
0
0
0
23

Frequency
Total
Rarely Weekly Monthly
25
21
46
92 0%
32
18
42
92 0%
31
5
56
92 0%
30
8
54
92 0%
53
6
10
92 25%

88

Percentage
27% 23%
35% 19%
34% 5%
32% 9%
58% 6%

50%
46%
61%
59%
11%

Figure 56. Learning methods.

The results presented in Table 56 and Figure 57 show that EFL instructors
working in content-specific areas mostly use a lexical approach in their teaching (94%).
Only 12% use content-based instruction and 8% task-based learning methods, which are
actually two of the teaching methods that describe ESP the best.

Table 56
How Would You Describe Your Teaching Method?
Answers
Number Total Percentage
Communicative (output-based)
43
47%
92
Cognitive (input-based)
38
41%
92
Lexical
87
94%
92
Task-based (TBL)
07
8%
92
Content-based (CBI/CBL)
11
12%
92
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Figure 57. How would you describe your teaching method?

The results in Table 57 and Figure 58 show that only 2% of the instructors
surveyed assess their students in a group. Instructors mostly assess their students
individually (63%). The remaining 35% stated they do both depending on the type of
assessment.

Table 57
How Do You Usually Assess Your Students?
Answer
Number Percentage
Individually
58
63%
In a group
2
2%
Both
32
35%
Total
92
100%

Figure 58. Students‘ assessment.
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As seen in Table 58 and Figure 59, 41% of the instructors surveyed have never
conducted a course evaluation, and 47% rarely do so. Only 2% usually evaluate their
course.
As presented in Table 59 and Figure 60, 9 out of the 11 instructors that conduct a
course evaluation do so after the course is completed.

Table 58
Do You Conduct Course Evaluation?
Answer
Number Percentage
Always
0
0%
Usually
2
2%
Sometimes
9
10%
Rarely
43
47%
Never
38
41%
Total
92
100%

Figure 59. Do you conduct course evaluation?
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Table 59
If So, When Is the Evaluation Conducted?
Answer
Number Percentage
Before the course starts
0
0%
After the course is completed
9
82%
Periodically during the course
1
9%
All of the above
0
0%
None of the above
0
0%
No answer
1
9%
Total
11
100%

Figure 60. If so, when is the evaluation conducted?

As seen in Table 60 and Figure 61, to the question is there anything that prevents
you from teaching more ESP, 90% of the instructors answered yes.
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Table 60
Is There Anything That Prevents You from Teaching More ESP?
Answer Number Percentage
Yes
83
90%
No
9
10%
Total
92
100%

Figure 61. Is there anything that prevents you from teaching more ESP?

Table 61 and Figure 62 present that 62% confessed they do not understand the
field well enough, and 87% responded that their main barrier is the lack of materials.
However, knowing that ESP instructors must design their own material, one can wonder
if those instructors really understand the field.

Table 61
If So, What Would Be the Main Barrier?
Answer
Number Total Percentage
I don‘t understand the field well enough
51
62%
83
I lack materials
72
87%
83
It does not fit my curriculum
5
6%
83
Other (specify)
67
81%
83
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Figure 62. Main barrier.

In addition, 81% mentioned other barriers such as class size, duration and
frequency of class meetings, etc.
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Reporting the Results from the Interviews
Question 1: Educational background and career experiences.
Name
Pierre Claver
Faye

Ndeye Bineta
Mbodji

Dr. Coly
Professor
Kandji
Subject

Answer/Transcript
Holds a Master‘s degree in ESP from England.
Former university instructor.
Current Director of the British Senegalese Institute (BSI).
Holds a Master‘s in English.
Completed an E-Teacher training in ESP sponsored by the U.S.
Department of State at the University of Maryland, Baltimore
County.
English instructor at a technical and vocational high school and in the
Medical Department of Thies University.
Doctor in English Studies.
Current Director of FASTEF (the school where future English
instructors are trained in Dakar).
Doctor in English with a concentration in Literature.
Head of Cheikh Anta Diop University English Department, Dakar.
Doctor in English.
English instructor in the English Department and in the Department of
Economics at Cheikh Anta Diop University, Dakar.

Question 2: Do you think the English taught in content-specific areas can be considered
ESP?
Name

Pierre
Claver
Faye

Answer
―No. I don‘t think what is taught in content-specific areas is ‗ESP.‘ The
field of ESP is not well known in Senegal. It is not taught as a subject in
college or in FASTEF. Most of the EFL instructors in content-specific
areas are not trained in ESP at all and therefore cannot teach it. They are
not even aware of the difference between General English and ESP. Some
hear about the term for the first time when they start doing research. It is
just vocabulary and reading comprehension that are taught in contentspecific areas, not ESP. That is why students, after they graduate from
those departments are not able to communicate effectively in job
situations. Yet, what is hilarious about it is that most of those EFL
instructors believe they are teaching ESP simply because they are teaching
vocabulary words related to their students‘ field of study.‖
Do you teach ESP in BSI?
―Of course we make sure what we teach our students and/or professionals
is ESP. This institution is private and people pay a lot of money to get
what they need. However, I can‘t say the same about public institutions. I
think there is a lot to do about the teaching of ESP in those public
institutions.‖
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Name

Ndeye
Bineta
Mbodji

Dr. Coly

Professor
Kandji

Subject

Answer
―I don‘t think it is taught in most of the Senegalese public institutions but I
can assure you it is taught in Thies Technical high school and in the
medical department of Thies University. Indeed, since I completed an ETeacher training in ESP at the University of Maryland in Baltimore, I
became aware that I was, like many of my colleagues, teaching vocabulary
related to the field of study. However, those students‘ needs are not just
reading texts and learning some English words. They need to perform the
tasks. I therefore, with some of my colleagues, designed curricula for the
fields of engineering and medical studies that most of the teachers here
and in Thies university follow.
―I can‘t really tell because I personally have never been trained in ESP. I
attended a workshop in ESP but do not really master the field. I know
though that it was part of the curriculum at FASTEF some years ago.
However, the instructor who was teaching that subject left for the United
States and since then he has not been replaced. ESP is therefore not
currently taught at FASTEF.‖
―ESP is not taught in Cheikh Anta Diop University English department.
We mostly focus on Literature and cultural studies in this department.
However, our instructors teach English in the University‘s other contentspecific departments. They have not been trained in ESP though, but since
they are English instructors, they are in charge of teaching those English
classes.‖
―I personally don‘t understand the field enough to teach it. However, I
think what we are teaching is ESP since we teach students vocabulary
related to their field of study through reading comprehension. Although we
are not trained in ESP, we try to find texts that deal with their area of
interest and contain vocabulary words used in their field.‖

Question 3: Do you think Senegalese educational authorities take the teaching of ESP
seriously?
Name

Pierre
Claver
Faye

Answer
―I am one of the pioneers of ESP in Senegal. Since I started my career as an
EFL instructor, I have been working in content-specific areas. Me, like all
my colleagues at that time, have never been trained in ESP. However, I
would do research on my students‘ field of study, attend some of their
classes and discuss with their professors to have an idea of their professional
needs in English. At the beginning I was just teaching vocabulary related to
their field of study; but after I completed a Master‘s degree in ESP in
England, I became aware that what I was teaching was not ESP. After I
came back, I tried my best to share that knowledge with my colleagues at
Cheikh Anta Diop University. I am now working for the British Senegalese
Institute (BSI), a private institution. Several years have passed since then,
and the situation has still not changed. I think even if educational authorities
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Name

Ndeye
Bineta
Mbodji

Dr. Coly

Professor
Kandji

Subject

Answer
do take the teaching of ESP seriously, they need to take it more seriously.‖
―I don‘t think so. There is no general ESP curriculum designed nationwide
to meet content-specific areas‘ needs. Most of the EFL instructors teaching
in content-specific areas are not trained in ESP and do not even understand
the field enough to teach it. Moreover, they are not even required to turn a
syllabus in before teaching a class. The rare workshops in ESP that some of
those instructors attend are usually not organized by educational authorities
or the Ministry of Education but by the US Embassy or the British Council.‖
―It‘s not that they do not take it seriously, it might just be ignorance but also
lack of means. We do not really see how it may totally differ from General
English and therefore just train instructors in General English. I am the head
of this department and it is here that future EFL instructors are trained.
However, we do not have any professor that teaches ESP as a subject and
many factors can explain that situation: lack of qualified professors who can
teach it but mostly lack of means. Although we would love to hire as many
experts as needed, our means do not allow us to do so.‖
―Well, I am the head of the English department and we do not deal with
ESP here. So I cannot really answer your question.‖
―I don‘t know what you mean by ‗seriously‘ but I can tell you that the
Ministry of Education has come up with a General curriculum that contains
guidelines on how to teach English in the different fields of study. Although
it is not a standard syllabus that actually gives details about what to teach
and how to teach it, it tells the instructor about the learning outcomes as
well as the educational authorities‘ perception of the students‘ needs. Most
of the instructors like me who teach in content-specific areas are therefore
aware that those students need vocabulary related to their field of study.‖

Question 4: What do you think should be done to help Senegalese EFL instructors in
content-specific areas teach more ESP?
Name

Pierre Claver
Faye

Answer
―First of all, EFL instructors need to be trained. ESP should be
a subject at FASTEF so that future EFL instructors who will be
teaching in vocational high schools understand the field
enough. Also, cross-discipline collaboration needs to be
favoured. I remember when I first started to teach English in a
technical high school in Diourbel, I was attending some
Engineering classes just to have an idea of what students do in
their field of study. That helped me a lot in designing my
syllabus and classroom activities. That‘s why I believe
motivation could also be a factor. Indeed, teachers, if interested
in what they are doing and if they are passionate about it,
should do research to add to their knowledge and better meet
their students‘ expectations.‖
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Name

Ndeye Bineta
Mbodji

Dr. Coly

Professor Kandji
Subject

Answer
―If I compare what I was doing before I took the online course
with what I am doing now, I ask myself, how could I teach this
before? We should not start with assumptions, but that‘s exactly
what I was doing. I used to think that for medical students
learning English, whatever is related to health care will interest
them. And that is not what is really happening. Their needs are
not just reading texts and learning some English words. They
need to perform the tasks. So I would say train them. That‘s
why after my online training, I decided to pass along those
techniques I learned in a series of workshops for English
teachers. I led a four-day workshop, sponsored by the US
Embassy, to train 52 in-service teacher trainers in ESP, who are
supposed to, in turn, train the junior and high school EFL
teachers (General as well as content-specific areas instructors)
in all the fourteen regions of Senegal. My purpose in dealing
with such a project was to equip EFL instructors with sufficient
knowledge of ESP to successfully address learners‘ needs and
goals. Such a project has however not been evaluated yet, and it
would be interesting to see how those teachers‘ attitude have
changed after they attended the workshop.‖
―I would say find a way to train future EFL instructors in ESP.
It is here that future EFL instructors are trained and I agree that
ESP should become a subject again in this institution. Even
though they don‘t have the opportunity to take classes in ESP in
college, they should be able to take some here, at FASTEF.‖
―We don‘t deal with ESP in the English department, so it won‘t
be easy for me to give recommendations on its teaching...‖
No answer, because he firmly believes that what he is teaching
is ESP.
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Chapter 5: Discussion
This chapter discusses research findings presented in Chapter 4. As reported
previously, 92 EFL instructors working in content-specific areas were given a
questionnaire to assess their familiarity with ESP, and interviews were conducted to learn
more about the teaching of ESP in Senegal. Based on the theories of current research in
ESP discussed in Chapter 2, the data collected from the survey (questionnaire as well as
the interviews) will be analyzed and interpreted before giving recommendations.
The results of the research conducted by Gaye (2009) show that despite its status
as a foreign language, English plays an important role in the professional sector in
Senegal, especially in the fields of business and tourism. However, there is a sharp
discrepancy between the achievements of the English instructional program and actual
professional needs. Indeed, the professionals working in the fields of business and
tourism agree that after all the years they spent learning English in high school and
college, they did not acquire the skills necessary to communicate effectively in job
situations. As a matter of fact, they stated a need for additional training to improve their
skills in English and better use that language in the workplace.
The main purpose of my 2009 research study was to generate language needs,
perceptions, and expectations for English courses. Its results have made me not only
wonder why those professionals, after many years taking English classes, did not acquire
the skills necessary to use the language effectively in their jobs, but also question their
instructors‘ efficiency. Those EFL instructors working in content-specific areas are
indeed supposed to teach a type of English different from general English—that is, ESP.
However, are they aware of the difference between general English and ESP? If yes, how
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do they apply it in their teaching to meet the learners‘ expectations? In an attempt to
answer those questions, I decided to conduct further research to investigate their
knowledge of the subject they are teaching, with my main research question being: What
is the attitude of Senegalese EFL ESP instructors towards ESP? To put it more explicitly,
I formulated three specific research questions for this study:
1. Do Senegalese EFL teachers working in specific-content areas know how to use
ESP in their teaching?
2. What do such teachers actually know about ESP?
3. Are those EFL teachers trained in ESP?
Research Question 1: Do Senegalese EFL Teachers Working in Specific Content
Areas Know How to Use ESP in Their Teaching?
The answer to that question, according to the results of the survey, is obviously
no. Many researchers have agreed on how ESP should be used in teaching. In fact, the
teaching of ESP involves many aspects of language proficiency including the
sociocultural context. A review of the literature related to the field of ESP in Chapter 2
shows that its teaching actually requires fulfillment of certain criteria, the first one being
conducting a needs analysis. Dudley-Evans and St. John (1998) have in fact defined ESP
as an approach to course design that starts with the question: Why do these learners need
to learn English? According to them, a needs analysis helps the teacher know what kind
of English to teach to a specific group of learners. Therefore, prior to teaching any
classes, ESP instructors must conduct a needs analysis to determine their students‘ needs
and design their syllabus accordingly.
However, the results of this research study show that 64% of the Senegalese EFL
instructors working in content-specific areas do not conduct any needs analysis before
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designing their syllabus. They are not even required, according to 83% of the instructors
surveyed, to turn in a syllabus before starting to teach a class. One can therefore easily
understand why they do not put any effort into assessing their learners‘ needs and
designing their syllabus and materials accordingly.
Based on that, a question one might then ask is Are the learners’ needs at all
taken into consideration? More importantly, Can those classes be called ESP classes?
The learners‘ needs are taken into consideration according to the data collected, but what
kinds of needs are considered? The results show that 97% of the instructors consider the
learners‘ academic needs and 79% consider their needs as perceived by the educational
authorities. Only 27% take into account the future professional needs as perceived by the
learners and/or employers. Such results not only confirm why they do not generally
conduct any needs analysis but also show that academic needs are taken more seriously
than professional needs. Instructors care more about their learning outcomes (97%) and
the final assessment (100%) when designing their syllabi than the learners‘ actual needs,
but what types of learning outcomes are taken into consideration?
It is good to point out here that those learning outcomes are obviously totally
different from the learners‘ expectations. Instructors usually limit ESP to the teaching of
grammar and increasing the vocabulary related to the field of study, whereas students
expect communicative competence in job situations after they graduate. The data
collected show indeed that 90% of the instructors surveyed consider the teaching of
grammar and syntax and 96% the teaching of relevant vocabulary and collocations more
important than, for example, practicing authentic meaningful communication or
contextualizing lessons by relating them to the targeted field of study or job.
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Another important criterion in the teaching of ESP is expertise in the ESP
discipline taught—business, tourism, and to a smaller extent engineering, law, and health
being the major fields where English is needed in Senegal. Many theorists (Dudley-Evans
& St. John, 1998; Ferguson, 1997) agree that ESP teachers need to combine the skills of
the EFL teacher and those of the subject expert. However, 95% of the instructors
surveyed have no content knowledge of the discipline in which they teach English.
Worse, 64% have even no interest at all in the discipline. Also, most of them (51%) have
no professional experience with the type of ESP taught, either as translators or
researchers.
Although it might appear very challenging, Kone (2007) believes that lack of
expert knowledge in the field is very easy to overcome if there is collaboration between
EFL instructors and content experts. However, the results of this research show that
although most of the instructors have the opportunity at their institution to collaborate
across disciplines (59%), they do not do so (90%). The reasons are not specified, but
from the answers of the 59 instructors who acknowledged having no interest in the
discipline they are teaching, one can infer that lack of motivation is the main cause of the
lack of cross-disciplinary collaboration. Indeed, one of the subjects interviewed explained
that it is up to the instructors, because they are passionate about what they are teaching
and, because they want to motivate their students by teaching them what they need, the
instructors need to work with content experts and try to learn more about the subject area
in which they are teaching English. The subject stated that even though instructors had
not been trained in ESP when they were given a content-specific class, they should ―do
research on their students‘ field of study, attend some of their classes and discuss with
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their content professors to have an idea of their professional needs in English: that way,
they will also increase motivation in the classroom‖ (Pierre C. Faye, personal
communication, June 2014).
To sum up, three of the criteria needed in the teaching of ESP—needs analysis,
expertise in the ESP discipline taught, and collaboration with content experts—are
missing in the Senegalese EFL instructors‘ ESP class preparation. One can therefore
conclude that those instructors do not know how to apply ESP in their teaching and are
consequently not teaching ESP.
Research Question 2: What Do Such Teachers Actually Know About ESP?
To the question Are you familiar with the English for Specific Purposes field?,
20% of the instructors surveyed acknowledged that they did not know anything about
ESP. Fifty-five percent answered somewhat, and 25% claimed to be extremely familiar
with the field. Based on those results, one might conclude that Senegalese EFL
instructors are pretty much familiar with the field of ESP.
However, a thorough analysis of the answers of those who claimed to be
extremely familiar with the field shows a lack of consistency. Indeed, when asked what
they think was the main barrier to their teaching of ESP, most of those instructors
answered ―lack of materials,‖ which shows that they do not actually understand the field
well enough. In fact, one who actually knows the field of ESP realizes that ESP
practitioners have to come up with their own materials that they develop according to the
learners‘ needs. Based on that, I conclude that all 72 out of the 92 instructors who
answered that they cannot teach ESP because they lack materials do not actually know
much about the field.
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Although ESP consists of more than the teaching of isolated words and
collocations related to a specific field, many EFL instructors have the tendency to limit it
to the teaching of vocabulary. Indeed, 96% of the population of this study consider the
teaching of relevant vocabulary and collocations along with the teaching of grammar and
syntax (90%) as very important objectives in designing their content-specific course.
None of them (0%) consider the teaching of genres as important, and only 15% believe
that practicing authentic meaningful communication is very important in their classes.
One of the subjects I interviewed is even convinced that because he is trying his best to
―find texts that deal with his students‘ area of interest and contain vocabulary words used
in their field,‖ what he is teaching is obviously ESP (Anonymous, personal
communication, June 2014). Moreover, 87 out of the 92 instructors surveyed (94%)
consider their teaching method to be more lexical than content-based (12%) or
communicative. Senegalese EFL instructors working in content-specific areas do indeed
mostly focus their teaching on reading comprehension, giving students texts that deal
with their area of interest and teaching them vocabulary words. If, for example, the
instructor has students studying law, all the texts will deal with law issues and the
vocabulary words will be pointed out.
The way ESP is conceived by most EFL instructors is totally different from how
experts define it. Researchers such as Bhatia (1999) emphasize the importance of genre
analysis in the teaching of ESP. Bhatia claims that professional genres have often been
analyzed in isolation, leaving the study of professional practice almost completely out.
He therefore argues for a shift towards integration of discursive and professional
practices. Such a view echoes that of two of the subjects I interviewed. Both of them, like
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many of their colleagues, were limiting ESP to the teaching of vocabulary and reading
comprehension. It is only after they were trained abroad in ESP that they understood that
in order to be able to communicate effectively in job situations, their students needed to
perform the tasks and not only read texts and learn some English vocabulary words.
Research Question 3: Are Those EFL Teachers Trained in ESP?
As I explained earlier, most of the so-called ESP courses are taught in most
educational contexts by teachers who started their careers as general English teachers. In
developing countries, few university programs aim to specifically train those ESL
teachers for ESP situations. Senegal is no exception, and ESP is actually not taught as a
subject in any Senegalese universities or at FASTEF, the department where EFL
instructors are trained. The head of that department did actually confirm during our
interview that ESP is not currently taught as a subject at FASTEF due to a lack of
qualified instructors. As a matter of fact, I can assert without any doubt that future EFL
instructors who will be sent to technical and vocational high schools are not trained in
ESP but only in general English. Unless they come across the term ESP in their research
or attend workshops organized or sponsored by the British Council or the U.S. embassy,
they might never hear the term.
The results of the questionnaire show in fact that 93% of the instructors surveyed
have never taken any classes in ESP. Nevertheless, 55% claimed to have at least once
attended a workshop in ESP. Only 7% have actually taken some classes in ESP, with 2%
holding a degree or certificate in ESP. However, those 2% specified that they graduated
from British or American universities where they studied ESP. I can therefore conclude
that the majority of the Senegalese EFL instructors working in content-specific areas are
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not trained in ESP. Unless they study abroad, those instructors do not acquire the skills
necessary to teach ESP in Senegal. Lack of training is actually the main reason why their
knowledge of the field is limited.
That lack of preparation for future ESP instructors made me ask the subjects I
interviewed if they think Senegalese educational authorities take the teaching of ESP
seriously. Most of them agree that they need to take it more seriously. They explained
that not only are those EFL instructors working in content-specific areas not trained in
ESP, but that there is no general ESP curriculum designed nationwide to meet contentspecific areas‘ needs that they can follow, and the rare workshops in ESP that they could
attend are not even organized by the Ministry of Education but by the U.S. embassy or
the British Council.
However, they justified the lack of involvement in training EFL instructors by the
educational authorities as a result of ignorance and lack of means. Some of the subjects
believe that because Senegal is a developing country, the Ministry of Education lacks the
means to regularly organize workshops. In addition, educational authorities are not aware
of how critical the situation is—a point of view that I share. Senegal is indeed a Frenchspeaking country, and with English not being the official language of the country, it is
understandable that educational authorities do not put much effort or financial means into
its promotion. However, English is currently the language for international
communication, and as the results of my 2009 research study show, despite its status of
foreign language in Senegal, English is present in the professional arena and is sometimes
needed even more than French. Educational authorities therefore need to be aware of the
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status of that foreign language, as well as the role it plays in the professional sector in
Senegal, in order to be willing to put more effort into helping to teach it effectively.
Evaluation of the Materials Used and Teaching Methods
To better understand why graduates do not meet the market‘s requirements, part
of this research study was to investigate the materials as well as the teaching methods
Senegalese EFL instructors use in their content classes. The materials used in those
content classes as well as the teaching methods do in fact perfectly reflect the students‘
level in English after they graduate. None of the instructors surveyed write their own
content-specific course materials. Most of them (84%) select them from multiple sources,
their primary source being the Internet. Some of them (39%) also use books as an
additional source, but they were reluctant to give the titles of the books they use.
Although the questionnaire asked them to give the titles of the book(s) from which they
take some of the texts they use in class, none of them actually answered that question.
The majority of the instructors use texts more than any other material in their contentspecific classes, which confirms what I explained earlier: English classes in contentspecific areas are mostly focused on reading comprehension.
In developing countries such as Senegal, technology does not play the role it
should play in language classes, which is one of the main reasons why communicative
competence is not easy to achieve. In fact, 75% of the instructors surveyed have never
used videos in class, and 90% never use the Internet. Only one of the subjects I
interviewed uses media as a primary source, playing some videos of TV shows in class.
Such results show that those students are exposed to neither the native speaker accent nor
the use of the language in real situations. Nevertheless, 58% of the population claimed to
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often use CDs-audio in class, which can be explained by the fact that radios are more
accessible than video projectors, especially in high schools. Age is also an important
factor that could explain the situation since the results have shown that younger
instructors are more likely to use technology in classrooms.
The way a course is taught is as important as the syllabus or materials used to
teach. Methods and approaches are not randomly chosen and should be adopted
according to the principles defined in the needs analysis and the objectives of the course.
The methods used to teach a language class play an important role in the learners‘
communicative competence. In a content-specific class, one would expect the instructors
to use the teaching methods that describe ESP best—that is, content-based instruction
(CBI) and task-based learning methods (TBL). However, the results show that only 12%
of the instructors surveyed use CBI and only 8% use TBL. As one could predict, 94% of
the Senegalese instructors use a lexical approach in their teaching, which confirms that
they focus their teaching on vocabulary. Moreover, the way they assess students shows
that more than half of the instructors (53%) do not use a communicative approach in their
teaching. Indeed, 63% of the instructors assess their students individually. Only 2% of the
instructors surveyed assess their students in group, which does not encourage group work
or communication in the classroom. Priority should indeed be given to pair work or group
work in content classes to encourage cooperative learning. By doing so, instructors would
make learners practice task-based activities such as dialogues or role playing to make
them simulate work situations.
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Recommendations
As stated earlier, the main purpose of this research study is to investigate if
current English instruction in content-specific classes in Senegal falls under the
guidelines of current practices in ESP, and if not, to come up with recommendations that
can better prepare EFL instructors in their transition from EFL to ESP practitioners. The
results of this research study clearly show that in Senegal, current English instruction in
content-specific classes does not fall under the guidelines of current practices in ESP. The
data collected show an immediate need for the development and organization of training
courses for Senegalese EFL instructors working in content-specific areas in order to
produce graduates that meet the labor market‘s requirements and expectations.
The teaching of English in content-specific areas needs to be adequately
supported by teacher preparation. According to Swales (1985), all researchers interested
in assessing the progress of ESP as a component of ELT agree that one of the most
constraining factors to this progress is the lack of specialized teacher-training. However,
Mahapatra (2011) emphasized that such training is highly context-specific and timebound, and thus recommends it should be designed on the basis of the needs of the
teachers under focus—the teachers under focus in this research study being Senegalese
EFL instructors working in content-specific areas. A thorough analysis of their training
needs has made me come up with recommendations that can help better train them in
ESP in order to reduce the gap between learners‘ achievements and the actual societal
and professional needs.
Based on the results of this research, my main recommendation is to urge
educational authorities and policy makers to take ESP teacher education more seriously
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and accompany EFL instructors in their transition from EFL to ESP teachers. In addition
to collaboration between EFL instructors and content experts, pre-service as well inservice training is necessary for the professional development of those instructors. Preservice and in-service training will indeed better prepare EFL instructors working in
content-specific areas to become effective ESP practitioners.
Since a good needs analysis is the starting point for any ESP activity and provides
a strong justification for all the decisions made on the part of ESP practitioners when
designing their syllabus and materials, EFL instructors should first be taught how to
conduct a needs analysis effectively. A needs analysis, according to Dudley-Evans and
St. John (1998), is a complex process, and ESP practitioners need to be trained to
understand its underlying principles and methodological implications. As they suggested,
in order to get an accurate picture of the learners‘ actual needs, a needs analysis should
include as many informants as possible, among them the learners, the future potential
employers, and also content-area specialists.
Learners are often considered to be ―the most readily available sources of
specialist knowledge in any ESP classroom‖ (Belcher, 2009, p. 13). Unless they are firstyear students, those learners are usually expected to have knowledge in the subject matter
but also need a good command of the language for their jobs. That is the case of the
professionals I surveyed in 2009. If those professionals were to take classes to improve
their skills, they could be excellent sources of specialist knowledge for the instructor
since they are already aware of the purposes for which they need to use English.
However, the majority of the Senegalese learners we are dealing with in this
specific context are not yet aware of the purposes for which they will need to use English.
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Indeed, the results of the survey show that 81% of the learners those instructors teach
have no professional experience yet. Only 4% of those learners have some experience
(internships, professionals who returned to college to seek a graduate degree), and 15%
have only an idea of how they might need English for their jobs. Therefore, those learners
cannot constitute valuable sources of specialist knowledge for the ESP instructor in that
specific case.
Nevertheless, ESP practitioners should be aware that apart from the learners in the
ESP classes, there are other sources of content knowledge. Belcher (2009) suggests that
the content-area specialist informants that were consulted for needs analysis should
function as continuing sources of support. Team collaboration between the EFL instructor
and the content specialist is actually mandatory in the teaching of ESP. Although the
results of the survey show that the conditions for collaborative work exist in Senegalese
institutions, EFL instructors and content specialists do not collaborate. Training EFL
instructors in ESP will help them understand the role of content knowledge in their
teaching of ESP and thus make them aware of the importance of such collaboration.
One of the main purposes of this dissertation is to point out the need for EFL
instructors working in content-specific areas to come up with content-based curricula and
material design in ESP. Belcher (2009) recommends using an SCBI approach to
instruction when teaching ESP. Instructors should be aware that what they need to use in
their content-specific area classes are materials taken from actual subject-area textbooks
and actual texts students are reading. Once they have those materials, they should be
trained to not just focus on teaching vocabulary but perform authentic communicative
tasks such as role playing, which allow students to express themselves and develop their

111

communicative skills. Contrarily to what the results show, Senegalese EFL instructors
need to focus more on the communicative aspect of the language. Since the target goal of
communicative language teaching (CLT) is the ability to perform the communicative
functions that are typically required of the learner in the subject especially in the
workplace, I would recommend a communicative approach to teaching those content
classes. CLT is in fact based on the successful production and comprehension of
messages and integrates all four skills needed to achieve communicative competence.
Furthermore, as Maleki (2008) argued, the aim of ESP is not to teach special terminology
or jargon in a specific field of study, but rather to look beyond the sentence and deal with
genre analysis when designing courses and teaching materials.
Findings from genre analyses have indeed contributed greatly to designing
curricula and developing materials for ESP. As I explained in Chapter 2, research in ESP
has now moved to a higher level by looking at linguistic forms and discourse structures
within the context of specific texts or genres. Much of that work in professional genres is
informed by Bhatia‘s research. According to him (1997), to understand the discursive
practices of the discipline or the profession is first of all to acquire knowledge of the
code; this knowledge requires the teacher to know the repertoire of genres used in a
profession and the occasions when they are used. However, knowledge of the code is not
enough. Bhatia and many other theorists such as Flowerdew (2002) suggest researchers
might additionally take a text-first or context-first approach to the analysis of a particular
genre—that is, whether the researcher is primarily interested in looking at linguistic and
discourse features of the texts (text-first), or understanding more about the context in
which the text is produced (context-first). The latter is particularly important and more
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relevant in this specific case study. As the results of this research show, Senegalese EFL
instructors working in content-specific areas mainly deal with reading comprehension
activities and consequently use many texts in their teaching. Adopting a context-first
approach to their teaching of professional genres in ESP would help them become more
aware of the importance of the context in which the language is used, thus preventing
them from teaching a special jargon outside of the context in which it will be used—that
is, at jobs.
I would therefore recommend that Senegalese EFL instructors be taught Bhatia‘s
model for genre analysis to provide an alternative from the common practice of focusing
their teaching on vocabulary when dealing with reading comprehension. As I mentioned
earlier, this research study builds on Bhatia‘s work on genre analysis. His model for
genre analysis consists of seven steps needed to conduct a ―comprehensive investigation
of any genre‖ (Bhatia, 1993, p. 22), in this case any professional genre, and has helped
many ESP scholars and researchers verify the underlying communicative purpose(s) of
the discourse in the analyses and research they conduct. Although it is not necessary to go
through all the stages he lists, nor in the order in which they are presented (Paltridge &
Starfield, 2013), knowing about that model will help Senegalese instructors consider the
goal and the purpose of the texts they select and thus consider the context in which they
are used.
The issue of purpose has in fact been given particular attention in ESP genre
work, especially communicative purposes. ESP learners‘ competence is indeed measured
by how effectively they are able to use the English language in job situations. Instances
of a genre which are similar linguistically and rhetorically may have, in the words of
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Swales and Rogers (1995, p. 223) as cited by Paltridge & Starfield (2013), startling
differences in communicative purpose. The communicative purpose of a genre may
indeed evolve over time and can vary across cultures even when texts belong to the same
genre. That is the reason why Senegalese EFL instructors working in content-specific
areas should adopt a communicative approach to language teaching in content classes
instead of a lexical one.
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Chapter 6: Summary and Conclusions
This chapter draws out the conclusions. It presents a summary of the findings and
recommendations, discusses the implications of this research study, points out its
limitations, and makes suggestions for further research studies before concluding.
Summary of the Findings
The findings discussed in the previous chapter show that the majority of
Senegalese professionals working in fields such as business or tourism require training
oriented towards the acquisition and practice of the English language in a ―specialized‖
context. As for the EFL instructors, they need training in ESP to better serve their
learners‘ needs and the job market‘s requirements and expectations. The goal of this
study was to provide answers to the main research question formulated at the beginning
of this dissertation: What is the attitude of Senegalese EFL ‘ESP’ instructors towards
ESP? In an attempt to answer that question, I came up with three specific research
questions:
1. Do Senegalese EFL teachers working in specific content areas know how to use
ESP in their teaching?
2. What do such teachers actually know about ESP?
3. Are those EFL teachers trained in ESP?
Two tools of investigation, questionnaire and semistructured interviews, were
used to collect the data needed, and a thorough analysis of the data collected show the
following:
1. EFL instructors‘ familiarity with ESP or conception of ESP is the main cause of
the discrepancy between the achievements of English instructional programs and

115

the labor market‘s requirements. Indeed, the majority of EFL instructors are
teaching ESP without being aware of its implications. Most of them have never
heard of ESP, and if they had, they reduce it to the teaching of vocabulary related
to the professional field through reading comprehension. However, the aim of
ESP is not to teach special terminology or jargon in a specific field of study
(Maleki, 2008) but rather to look beyond the sentence and deal with genre
analysis when designing courses and teaching materials.
2. General EFL instructors teach English in universities as well as technical and
vocational schools without any basic or formal training in ESP.
3. They do not conduct any needs analysis prior to teaching any ESP classes.
4. They have conceived ESP as limited to the teaching of vocabulary through
reading comprehension.
5. There is no collaboration between language instructors and content experts.
Therefore, the answer to the main research question is obviously that Senegalese
EFL instructors working in content-specific areas are not familiar with the field of ESP
and do not know how to use it in their teaching.
Summary of the Recommendations
Based on the findings of this research study, recommendations to better train
Senegalese instructors working in content-specific areas were made:
1. First of all, ESP should be taught as a subject in the English departments of public
colleges. Students should take an introductory course to ESP in order to be at least
aware of the difference between general English and ESP before they graduate.
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2. Second, a pre-service ESP teacher training course should be designed for
graduates of the English departments who enter FASTEF to become future EFL
instructors. Such a pre-service ESP teacher training course would include all the
theories and practices of ESP as well as the teaching methodologies that go with
them.
3. Third, collaboration between EFL instructors and content experts should also be
encouraged in content-specific areas.
4. Finally, besides encouraging cross-disciplinary collaboration in institutions, those
instructors should also be accompanied in their role of ESP practitioners by
organizing as many in-service workshops as possible to help them acquire
expertise in the subject area in which they are teaching ESP.
Implications of the Study
This research clearly contributes to ELT and ELL in the field of ESP in Senegal.
It helped ascertain not only the learning needs of the Senegalese professionals working in
fields such as business or tourism but also the training needs of the EFL instructors
teaching in content-specific areas. Both students and EFL instructors working in contentspecific areas will benefit from this research study.
Moreover, this study addresses the discrepancy that exists between the
achievements of English instructional programs and the labor market‘s requirements in
Senegal. In fact, specialization of content in English teaching curricula is now increasing,
and researchers agree that English should not be studied simply for its own sake, but
rather for the communicative uses to which it can be put. English programs must be
accountable to their students, meaning that teaching must be based on needs assessments
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and materials developed to practice the needed language skills (Peterson & Zjednoczone,
1986, Preface). That is what this study tried to address by assessing not only the
professionals‘ needs in English but also the instructors‘ training needs in ESP in order to
produce graduates that are able to communicate effectively in their jobs.
Lastly, based on the results of this research, recommendations for pre-service as
well as in-service training for the development of ESL instructors working in contentspecific areas were also made—recommendations that will help better teach English in
content-classes, increase motivation in those classes, and help produce graduates that
meet the job market‘s requirements.
Limitations to This Study
As explained in Chapter 3, the results obtained in qualitative research are not
generalizable to other contexts. This research study is no exception to that and is not
transferable to contexts other than the Senegalese one. Moreover, although it aimed to
assess the training needs of Senegalese instructors teaching English in content-specific
areas, only EFL instructors working in public institutions were surveyed. Therefore,
generalization of the results to private institutions may not be appropriate.
Theorists also believe that the researcher‘s presence during data gathering in
qualitative research might affect the subjects‘ responses, which can explain the fact that
they are sometimes not very honest in their answers. To that should be added the
researcher‘s subjectivity in analyzing and interpreting the qualitative data, which is
another limiting factor.
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Suggestions for Further Research
This work is far from being exhaustive, and its findings suggest further research.
First of all, a review of the related literature showed that Mbodj (2011), in collaboration
with the universities of Maryland and Oregon, came up with a project titled ―Setting and
Achieving Goals in ESP: Workshops for Senegalese In-Service Junior and High School
EFL Teacher Trainers‖ funded by the U.S. embassy. She led a 4-day workshop to train 52
in-service teacher trainers in ESP, who were supposed to, in turn, train the junior and
high school EFL teachers (general as well as content-specific areas instructors) in all 14
regions of Senegal. Her purpose in dealing with such a project was to equip EFL
instructors with sufficient knowledge of ESP to successfully address learners‘ needs and
goals. Such a project has, however, not been evaluated yet, and it would be interesting to
see how those teachers‘ attitudes have changed after they attended that 4-day workshop.
Also, as stated earlier, the recruitment of EFL instructors in technical and
vocational institutions is a real issue in developing countries like Senegal. EFL
instructors who graduate from FASTEF are most of the time sent to technical or
vocational high schools without their consent. Similarly, instructors of the English
department in universities are the ones teaching English in content departments. Although
the EFL instructors surveyed were not asked about their motivation, the results of the
research showed that motivation could sometimes play an important role in the way they
use ESP in their teaching. As a matter of fact, a research study could be conducted to
assess the instructors‘ motivation and see what impact it could have on their role as ESP
practitioners. In the same way, it would also be good to research the learners‘ motivation
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to study English, knowing that what they are taught in content classes is usually different
from what they expect and how they are going to use it in their jobs.
The findings of this research study also show that the same EFL instructors that
teach in public institutions also usually teach in private ones. Since this present study
only focused on public institutions, it might be interesting to check if instructors in
Senegalese private institutions really teach ESP.
General Conclusion
My main objective in dealing with this research topic was to identify the training
needs of Senegalese EFL instructors working in content-specific areas and highlight the
need and significance of ESP teacher training in Senegal. After a thorough analysis of the
data collected through surveys (questionnaires and interviews), recommendations to train
those instructors in ESP and to design lesson plans and adequate materials for specificpurpose learners were made. These recommendations can hopefully help reduce the gap
that currently exists between the graduates‘ level in English and the labor market‘s
requirements.

120

References
Abdulaziz, M., Shah, S. K., Mahmood, R., & Fazal e Haq, H. M. (2012). Change from a
general English teacher to an ESP practitioner: Issues and challenges in Pakistan.
Interdisciplinary Journal of Contemporary Research in Business, 4(1), 434–465.
Belcher, D. (2009). What ESP is and can be: An introduction. In D. Belcher (Ed.),
English for specific purposes in theory and practice. Ann Arbor, MI: University
of Michigan Press.
Bhatia, V. K. (1993). Analysing genre—Language use in professional settings. London,
England: Longman, Applied Linguistics and Language Study Series.
Bhatia, V. K. (1997). Applied genre analysis and ESP. In T. Miller (Ed.), Functional
approach to written text: Classroom applications. Washington, DC: United States
Information Agency.
Bhatia, V. K. (1999). Analysing genre: An applied linguistic perspective. Keynote
address given at the 12th World Congress of Applied Linguistics, Tokyo, Japan.
Chostelidou, D., Griva, E., & Taskiridou, E. (2009). A record of the training needs of
ESP practitioners in vocational education. Selected Papers from the 18th ISTAL
(pp. 131–143). Retrieved from http://www.enl.auth.gr/symposium18/papers
/14_chostelidou_griva_tsakiridou.pdf
Coffey, B. (1984). ESP—English for specific purposes. Language Teaching, 17(1), 2–16.
Denzin, N. K., & Lincoln, Y. S. (1994). Introduction. Entering the field of qualitative
research. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of Qualitative
Research. Thousand Oaks, CA: SAGE.

121

Dione, A. (n.d.). The teaching of English in Senegalese universities: The case of Cheikh
Anta Diop University (Undefended/unpublished doctoral dissertation). Université
Cheikh Anta Diop de Dakar, Senegal.
Dudley-Evans, T. (Ed.). (1987). Genre analysis and ESP. ELR Journal (new series), 1.
Birmingham, England: University of Birmingham, English Language Research.
Dudley-Evans, T., & St. John, M. J. (1998). Developments in English for specific
purposes: A multidisciplinary approach. Cambridge, England: Cambridge
University Press.
Ferguson, G. (1997). Teacher education and LSP: The role of specialized knowledge. In
R. Howard & J. Brown (Eds.), Teacher education for LSP (pp. 80–89). Clevedon,
England: Multilingual Matters.
Fiorito, L. (2005). Teaching English for specific purposes. Retrieved from
http://www.usingenglish.com/articles/teaching-english-for-specific-purposesesp.html.
Flowerdew, L. (2002). Genre in the classroom: A linguistic approach. In A. Johns
(Ed.), Genres in the classroom (pp. 91–102). Hillsdale, NJ: Erlbaum.
Gaye, A. (2009). Designing English language curricula for the professionals of business
and tourism learning English in Senegal (Unpublished master‘s thesis). Gaston
Berger University, Saint-Louis, Senegal.
Given, L. M. (Ed.). (2008). The SAGE encyclopedia of qualitative research methods. Los
Angeles, CA: SAGE.

122

Harris, L. R., & Brown, G. T. L. (2010). Mixing interview and questionnaire methods:
Practical problems in aligning data. Practical Assessment, Research and
Evaluation, 15(1). Retrieved from http://pareonline.net/getvn.asp?v=15&n=1
Howatt, A. P. R., & Widdowson, H. G. (2004). A history of English language teaching
(2nd edition). Oxford, England: Oxford University Press.
Hutchinson, T., & Waters, A. (1987). English for specific purposes. A learning-centred
approach. Cambridge, England: Cambridge University Press.
Hyon, S. (1996). Genre in three traditions: Implications for ESL. TESOL Quarterly,
30(4), 693–722.
JACET. (2011). A Series of Studies on English Education. Volume 4: ESP in the 21st
century. ESP theory and application today. Retrieved from
http://www.jacet.org/jacet50books/04.pdf.
Jordan, R. R. (1997). English for academic purposes: A guide and resource book for
teachers. Cambridge, England: Cambridge University Press.
Kaplan, R. M., & Saccuzzo, D. P. (2009). Psychological testing: Principles, applications,
and issues. Belmont, CA: Wadsworth.
Kendall, L. (2008). The conduct of qualitative interviews: Research questions,
methodological issues, and researching online. In J. Coiro, M. Knobel, C.
Lankshear, & D. Leu (Eds.), Handbook of research on new literacies (pp. 133–
149). New York, NY: Lawrence Erlbaum.
Kone, Z. (2007). Pre-service ESP teacher training in an African French-speaking country:
The case of Cote d‘Ivoire. English for Specific Purposes World, 14(6). Retrieved

123

from http://www.esp-world.info/Articles_14/Preservice_ESP
_teacherTraining.htm
Lawton, D. (1990). The future of teacher education. In N. Graves (Ed.), Initial teacher
education: Policies and progress. London, England: London Education Studies.
Lazaraton, A. (1995). Qualitative research in applied linguistics: A progress report.
TESOL Quarterly [Special Issue: Qualitative Research in ESOL], 29(3), 455–
472.
Mahapatra, S. K. (2011). Teacher training in ESP: A historical review. English for
Specific Purposes World, 33(11).
Maleki, A. (2008). ESP teaching: A matter of controversy. English for Specific Purposes
World, 7(17). Retrieved from http://www.esp-world.info/Articles_17/PDF
/ESP%20Teaching%20Iran.pdf
Mbaya, M. (1998). La didactique de la langue étrangère appliquée: Approche globale. In
Langues et littératures: Revue du Groupe d’Etudes Linguistiques et Littéraires,
No. 2. Saint-Louis, Senegal: UGB.
Mbodj, N. B. (2011). Setting and achieving goals in ESP: Workshops for Senegalese inservice junior and high school EFL teacher trainers. Paper presented at the
E-Teacher Professional Development Workshop, University of Oregon. Retrieved
from http://umbc.uoregon.edu/eteacher/projects/201004_E-Teacher_PD
_Mbodj.pdf
Munby, J. (1978). Communicative syllabus design. Cambridge, England: Cambridge
University Press.

124

Noyes, J., Popay, J., Pearson, A., Hannes, K., & Booth, A. (2008). Qualitative research
and Cochrane reviews. In J. P. T. Higgins & S. Green (Eds.), Cochrane handbook
for systematic reviews of interventions (Version 5.0.1). Wiley.
Nunan, D. (1989). Designing tasks for the communicative classroom. Cambridge,
England: Cambridge University Press.
Orr, T. (Ed.). (1997, November). Proceedings 1997: The Japan Conference on English
for Specific Purposes. University of Aizu, Fukushima, Japan. Retrieved from
http://files.eric.ed.gov/fulltext/ED424774.pdf
Osman, H. (2004). Genre-based instruction for ESP. The English Teacher, 33, 13–29.
Paltridge, B., & Starfield, S. (Eds.). (2013). The handbook of English for specific
purposes. Boston, MA: Wiley-Blackwell.
Peterson, P. W., & Zjednoczone, S. (1986). ESP in practice: Models and challenges for
teachers. Washington, DC: United States Information Agency.
Robinson, P. C. (1991). ESP today: A practitioner’s guide. Upper Saddle River, NJ:
Prentice Hall.
Savas, B. (2009). Role of functional academic literacy in ESP teaching: ESP teacher
training in Turkey for sustainable development. The Journal of International
Social Research, 2(9), 395–406.
Singh, M. K. S., Shamsudin, S., & Zaid, Y. H. (2012). Revisiting genre analysis:
Applying Vijay Bhatia‘s approach. Procedia: Social and Behavioral Sciences, 66,
370–379. doi:10.1016/j.sbspro.2012.11.280
Strevens, P. (1977). Special-purpose language learning: A perspective. Survey article.
Language Teaching and Linguistics: Abstracts, 10(3), 145–163.

125

Swales, J. (1985). Episodes in ESP: A source and reference book on the development of
English for science and technology, Volume 1. Oxford, England: Pergamon
Institute of English.
Swales, J. (1990). Genre analysis: English in academic and research settings.
Cambridge, England: Cambridge University Press.
Wimmer, R. D., & Dominick, J. R. (1997). Mass media research: An introduction.
Belmont, CA: Wadsworth.

126

Appendices
Appendix A: Questionnaire
Survey conducted by: Amina Gaye
Audience: EFL instructors working in content-specific areas
In preparation for: My Ph.D. dissertation concerned with the importance of EFL
teacher knowledge of ESP in designing and teaching specific content-based courses.
By agreeing to participate in this survey, you also agree to complete the demographics
section. However, your identity remains anonymous. Your participation in this study is
voluntary and risk-free.
Demographics
Age group:
20–30
Sex:
Male
Institution(s) where you teach:

31–40
Female

Educational background
Please select the highest degree you completed:
Bachelor
Graduate Certificate

41–50

Master

51 and up

Ph.D.

1. Did you attend a teacher training school?
Yes
No
2. If so, which one? _______________________________________________________
3. What degree did you get from there? _______________________________________
Teaching experience
4. How long have you been teaching? _______
Years in ESL/EFL teaching ___________ in content-specific areas teaching __________
5. If you are teaching at a university, in what departments do you teach?
________________________________________________________________________
6. If you are a high school teacher, what content-specific areas do you teach?
________________________________________________________________________
7. What levels do you usually teach? __________________________________________
8. What is the average size of the classes you teach? ____________
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To get an idea about their knowledge of ESP
9. Are you familiar with the English for Specific Purposes (ESP) field?
Not at all
Somewhat

Extremely

10. If so, have you taken any classes or attended any workshops in ESP?
Yes
No
11. Do you usually conduct a needs analysis before designing your syllabus or teaching
any classes?
Yes
No
12. Do you design your own content-specific courses?
Yes
No
13. If yes, which of these parameters do you take into account while designing them?
 Learners‘ needs _______
 Specific objectives of the course (learning outcomes) ______
 The final assessment _______
 Size of the class _______
 Duration and frequency of class meetings _______
14. If you don‘t generally design content-specific course syllabuses yourself, who designs
them?
 The Ministry of Education _______
 The institution _______
 All the teachers of this type of ESP at your institution _______
 Somebody else, please specify _______
15. Do you design your own content-specific course materials by writing them?
Yes
No
16. Do you design them by selecting them from multiple sources?
Yes
No
17. If yes, what are your main sources by order of preference?
________________________________________________________________________
18. On a 5-point scale where 1 = unimportant and 5 = very important, how important are
these specific objectives in your content-specific course?
 Teaching of grammar and syntax _______
 Teaching of relevant vocabulary and collocations _______
 Teaching of genres (e.g., business letters, mail, etc.) _______
 Contextualizing your lessons by relating them to the targeted field of study or
job _______
 Practicing authentic, meaningful communication _______
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To know more about the university or high school system
19. Has your institution designed a general curriculum that you must follow?
Yes
No
20. Is there a curriculum designed for ESP?
Yes
No
21. If so, in which areas (e.g., tourism, business, finance, law)?
________________________________________________________________________
22. Are you required to turn in a syllabus before starting to teach any classes?
Yes
No
To know more about the group of teachers who work with you
23. Do teachers in your institution work in teams?
Yes
No
24. If so, do you have team meetings with other English teachers from time to time?
Yes
No
25. If so, how often do you usually meet?
Weekly
Monthly

Every semester

Yearly

26. Are there opportunities of interdisciplinary collaboration among teachers in your
institution (e.g., English with business, English with the sciences, English with law)?
Yes
No
27. If so, explain the format. ________________________________________________
To get a sense of their teaching style and recourse to activities with a real
communicative purpose
28. How often do you engage your students in the following learning activities?
(1 = never, 2 = rarely, 3 = monthly, 4 = weekly)
Pair/group work
1
2
3
4
Class discussions
1
2
3
4
Oral presentations
1
2
3
4
Role plays
1
2
3
4
29. How do you usually assess your students?
Individually
In a group
To understand the teachers’ perceptions of their constraints
30. Is there anything that prevents you from teaching more ESP?
Yes
No
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Both

31. If so, what would be the main barrier?
I don‘t understand the field well enough
I lack materials
It doesn‘t fit my curriculum
Other
If other, please specify ______________________________________________
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Appendix B: Interview Guideline Questions
1. Would you please describe your background, education, and career experiences?
2. How long have you been the head of this department?
3. Tell me about this department. When and why was it created?
4. How does your department accept students?
5. How do you assess them when they are about to graduate?
6. How do you view/evaluate the current training of Senegalese EFL instructors?
7. Is ESP a subject taught in your department? In other words, is it part of the
curriculum?
8. What prevents you from teaching ESP to your future EFL instructors?
9. Do you think the English taught in content-specific areas can be considered ESP?
10. Do you think Senegalese educational authorities take the teaching of ESP
seriously?
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